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About the Journal:

International Student Journal (ISJICUA) is a biannually student-run publication from the
International Relationships Office at Agri Ibrahim Cecen University, Turkey. ICUA has
provided a forum for quality all student work in many subjects from international colleges and
universities all over the world.

The purpose of the scientific journal is to be given an opportunity for students, PhD Candidates
and young researchers to express themselves and to share their own scientific discoveries,
attitudes or interpretations of the world around us. Manuscripts should provide good
alternatives and original suggestions. Authors should discuss a topic, expressed in a simple way,
with the purpose of attracting a broad interest and understanding.

As an online journal, ISJICUA is not constrained to physical printing limitations and
encourages the use of technology and multi-media projects that may not be suited for traditional
print materials. GIS, 3D modeling and audio/video media files are welcomed. ISJICUA will
also be published as hard copy without profit.

The structure of the Journal
The official languages of the journal are: Turkish, English and Russian.
The journal is published twice a year with the following capacity: up to 400 pages, A5.

Each issue of the journal contains three main sections, namely, scientific texts, essays and art
texts.

Each issue has an ISBN number. Authors of accepted manuscripts will receive three copies of
the issue containing their papers. The journal has an online version, as well.

More about the main sections
Science:

In this section, we publish student and scientific studies only, connected with their field and
interests. Manuscripts should be written in a pure scientific style and they should contain a
thesis, clearly formulated and supported by arguments. You could write about what you are
interested in.

Essays:

Manuscripts should be with a strong author’s presence and to show own points of view. For
this section, philosophical, psychological, political or sociological analyses are preferable.




Works of art:

Here we publish poems, novels and stories, which had not been published before. If you are
interested in literature and you are able to write elegant and briskly, send your work to our
journal.

Topics with a preference:

- analyses of authors, theorists or philosophers, born after 1900;

- topics, which share good practices from all fields of our life;

- scientific analyses and comments about contemporary writers, scientists or theorists;

- “What has happened in the world?” or texts of eyewitnesses, which tell stories about the hot
events in the world (natural disasters, political conflicts, among many others).

Preparation of manuscripts

Manuscripts should not exceed 4000 words in length (abstract, keywords, main texts, footnotes
and references including).

Manuscripts should be written according to the following conditions:
Title: Times New Roman, size 14, all caps, Bold, Centered,;

First name and surname of the author: TNR, size 12, ltalic;

Main text: Times New Roman, size 14 (Regular), Line spacing: Single;

For all references authors must use the Oxford reference style, see for examples:
http://guides.is.uwa.edu.au/content.php?pid=385139&sid=3156563

All references must be found in the bibliography at the end of the article.
Pages must not be numbered!
Information to the author

A separate file with short information about the author must be sent: full name, e-mail address,
postal address, institution or university (of working or studying), country, degree of education,
as well as fields of interests, some previously published articles or books (if any), participation
in projects (if any).

The manuscript submitting

Please, send your manuscripts by e-mail attachment to: isjicua@agri.edu.tr

or Akuytov@yahoo.com

Web page: http://www.agri.edu.tr/tr/kategori/ogrenci-dergisi-students-journal

For more information do not hesitate to contact us by the e-mail.
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DEVELOPING INCLUSIVE LEARNING ENVIRONMENTS

(Accommodating learners with neurological disabilities, intellectual disabilities and
emotional difficulties)

Aygul Mehmedova

University of Johannesburg, South Africa

Introduction

Inclusivity is composed of fundamental principles of non-discrimination, acceptance and full
participation evident in all learning environments. Inclusion is therefore the preferred method
of placement for learners with special needs in order for such learners to receive equ

al educational opportunities in regular educational settings to the maximum extent appropriate
in light of their needs (Watson, 2014). In order to establish the best inclusive practice, inclusion
should aim to reject the use of special schools or classrooms that separate learners with
disabilities from learners without disabilities in order to create equal exposure to shared content,
teaching and learning practice and shared aims, objectives and outcomes of learning and
teaching practice avoiding societal isolation and judgement of learners and their capabilities. In
order to establish inclusivity, a range of learner disabilities such as neurological, intellectual
and emotional difficulties must be underlined in order to seek necessary interventions for
effective inclusive practice within learning contexts. Thereafter, principles of intervention for
learners with the above mentioned neurological disabilities will be discussed followed by
strategies of health promotion and inclusive education within the South African context. A brief
conclusion will thereafter follow concluding the development of inclusive learning
environments in South Africa.

Neurological disabilities

Cerebral palsy




Areas of the central nervous system that control physical mobility and coordination are affected
in learners diagnosed with cerebral palsy. This disability is due to permanent damage to the
cerebral cortex of the brain. Body movements such as standing, walking, running and hand-eye
coordination are affected in learners with this particular neurological disability. Causes of
cerebral palsy include head injuries, birth complications, diseases or infections during early
development (Donald, Lazarus, & Lolwana, 2010).

Epilepsy

A physical condition due to an abnormal discharge of electrical signals in the brain (Donald,
Lazarus, & Lolwana, 2010). Learners diagnosed with different forms of epilepsy may have
associated learning or intellectual difficulties. Causes of epilepsy include damage to various
areas of the brain, factors responsible for deprivation of sufficient oxygen in the brain and
susceptibility to abnormal discharge of electrical energy in the brain. With appropriate
medication, most forms of epilepsy can be controlled.

Intellectual disability

Intellectual disability (ID), also known as mental retardation, is characterized by below-average
intelligence or mental ability and lack of skills necessary for day-to-day living (Children's
Health, 2014). There are varying degrees of intellectual disability, from mild to profound.
Causes of intellectual disability include genetic abnormalities, specific congenital problems,
birth problems, severe head injuries and infections such as encephalitis and meningitis affecting
the brain after birth.

Emotional difficulties

Emotional difficulties need to be understood in relation to present circumstances and
interpersonal relationships in interaction with experiences and emotional patterns established
during earlier stages of learners' development (Donald, Lazarus, & Lolwana, 2010). It is
important to realise that all children are likely to experience emotional difficulties during their
development however, emotional difficulties should be distinguished according to patterns of
continuous recurrence in order to seek necessary support and treatment.

Causes of emotional difficulties range from internalizing reactions such as feelings of threat,
inadequacy, loneliness, anxiety, insecurity, fear, guilt, frustration, and anger. If children do not
have the adequate cognitive and emotional capacity to deal with such feelings, it is often when
such emotions become continuous patterns of emotional difficulties and require adequate
support and treatment. Externalizing reactions such as disobedience, attention-seeking,
disruptive behaviours, under -socialised behaviours and inappropriately socialised behaviours
are the remaining range of causes of emotional difficulties in learners.

Principles of intervention; working with neurological disabilities, intellectual disability and
emotional difficulties

Cerebral palsy

Dealing with learners diagnosed with cerebral palsy may vary according to learners' needs and
their ability to cope with everyday challenges. It is important to exercise patience with learners'
movements and coordination difficulties. Schools and their classrooms should be adequately




equipped in order to accommodate learners diagnosed with cerebral palsy. Teachers must be
well trained in order to assist cerebral palsy learners should they experience learning difficulties
in reading, writing and speaking. Learners diagnosed with this particular neurological disorder
should be treated in the same manner as the rest of the learners within the classroom
environment avoiding segregation, judgement according to learner abilities and intelligence.
Placing equal emphasis on respect, accommodation and understanding on all learners will
enforce inclusive practice within the learning environment.

Epilepsy

In order to accommodate learners with epilepsy, teachers should be aware of epilepsy as a
physical problem which can, and should, be medically managed and therefore handle episodes
of epileptic seizure occurrences in calm and effective ways. Should occurrences of epileptic
seizures become evident within the classroom context, medical attention should be required
and caregivers or parents should be notified as soon as possible. Teachers need to make sure
that the learning environment does not contain any harmful objects that learners with epilepsy
may encounter should they undergo an epileptic seizure.

Intellectual disability

Many learners experiencing mild intellectual disability are either in regular learning
environments but with their specific learning needs unrecognized, or they have dropped out
through repeated failure and lack of help (Donald, Lazarus, & Lolwana, 2010). Certain
guideline interventions can be placed in order to assist learners with mild intellectual disability.

One of the most crucial measures of intervention for learners with mild intellectual disability is
identification. It is essential to establish whether a learner's problem is due to intellectual
disability or another condition. Referring a learner with mild intellectual disability for a full
psychological assessment is desirable, but may not always be available. Consulting with the
learner's caregivers or parents and fellow colleagues is beneficial in order to make an adequate
judgement of whether there is an existing problem in the general intellectual functioning of the
learner. Observing whether patterns of slow or delayed learning across most learning areas as
well as consistency in learning are of crucial importance in order for teachers to establish a plan
of adequate and strategic support.

Emotional difficulties

One of the most fundamental principles to keep in mind when dealing with learners who display
consistent emotional difficulties is that a sense of self-esteem or positive self-worth is essential
for emotional well-being (Page & Page, 2010). Teachers should therefore base their responses
in a positive manner towards their learners. Apart from teachers responding to learners in a
positive manner, teachers should make their learning environments accepting and positively
affirming classrooms whereby they can engage learners in enjoyable and positive learning
experiences and therefore encourage safety should learners seek for accommodation, safety and
support. Classrooms should be welcoming by exerting a positive message for learners through
colourful decor and motivational messages for success.

Educators need to practice understanding and tolerance of learners' emotional difficulties
particularly with learners who display internalising reactions of emotional difficulties. Finding




ways of reducing learners' anxiety is a recommended intervention by rewarding learners'
positive engagement and achievements. Consulting with caregivers or parents and colleagues
is a reliable intervention that will assist by monitoring learners' well-being through academic
and extramural achievements. Identification of learning gaps can be established earlier should
they be a result of any emotional difficulty. Adequate strategies can therefore be put into place
in order to close learning gaps, improve areas of weaknesses identified and control emotional
difficulties accordingly.

Referring learners suffering from emotional difficulties for psychological or psychiatric help
is an additional intervention that can be placed in order to deal with learners' emotional
difficulties adequately and that further emotional difficulties that may stem from an initial
emotional difficulty do not arise such as social withdrawal due to depression in learners. In
cases in which children may experience grief due to death in their family context, it is of benefit
to the learner that teachers lend a listening ear by empathising with their loss and assisting with
the process of mourning or referring affected learners by loss or grief to counsellors and
psychologists at the school or nearby learners' home environment.

Classroom routines should not be changed unless required to do so. Teachers should accustom
learners to the rules and routines of the classroom and learners should therefore be given the
opportunity to inform teachers regarding their individual needs and how they can be
accustomed to function within the learning environment (Coetzee, van Niekerk, & Wydeman,
2008). Classroom routines should be applicable for all learners no matter the emotional
challenges that may be facing. Consistent classroom routines will therefore encourage feelings
of reliability, security and stability when other parts of learners' worlds may feel unstable and
unsecure.

When dealing with externalising reactions of emotional difficulties, family, peer school, local
and wider community contexts must be taken into account in order to identify causes or
influences of the externalising reactions displayed by learners with emotional difficulties. By
identifying the influences of family, peer, school, local and wider community contexts,
solutions that are not only focused on learners but the influential contexts for learners'
externalising reactions can be resolved and improved. For an ethical and general approach,
teachers should apply principles of inclusion and health promotion, facilitating resilience, both
primary and secondary prevention, and curriculum development and support discussed later on.

Accommodating learners with neurological disabilities, intellectual disability and emotional
difficulties in the following personally suggested ways:

In order for inclusive practice to be achieved, aspects such as teachers as classroom managers,
parental involvement and assessment need to be modified in order to reach inclusivity by
accommodating learners in the classroom, home and social environment. An inclusive
classroom should allow learners to be active rather than passive in their learning and encouraged
to make choices as often as possible in order to learn from the consequences of their decisions
which will enforce problem-solving skills and informed decision making. Learners need to
experience success by setting learning goals that need to be specific, attainable and measurable
while having some challenge to them. Collaboration and communication with caregivers or
parents must exist in order for teachers to understand parents' attitudes and home conditions
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particularly for learners with specific disabilities in order for teachers to provide necessary
information regarding the demands of learners with disabilities (Froyen, 2008).

Peers that can support learners with disabilities within and outside of the classroom; learners
who are not disabled can be encouraged to assist learners with disabilities during and after
school by awarding learners with merits for social responsibility, engagement and care. This
will enforce sense for responsibility and citizenship within society. Access to readily available
learning materials such as photocopied notes, textbooks and visual or audio materials should
be made available for learners with disabilities for easy access when needed. Informing
caregivers or parents regarding organizational and time management tips for disabled learners
can establish management and control for completion of tasks at home and within the learning
environment. For example, sticky notes can be placed on learners' desks to remind learners of
how much time they have to complete tasks or verbal reminders before commencement of tasks
and activities. Teachers must have an organized, clean and neat classroom environment where
needed resources and materials are readily available and easily accessible. This should be
encouraged to caregivers or parents as well. Usage of assistive technology for learners with
disabilities is recommended in order to ease their learning experiences.

Teachers should also use gradual steps in explaining content by providing instructions or
explanations gradually avoiding overloading learners with too many pieces of information at
once. In order to make learning an organized experience, colour coding items will allow learners
to keep organized and access learning materials or resources when needed encouraging
organizational habits. Providing extra time for the processing of information and completion of
tasks is of utmost importance particularly for learners with intellectual disability. Disabled
learners should also have close proximity to the teacher by being placed near by the teacher in
the classroom for required assistance. Study areas should be made available for learners in order
to learn content and seek for required assistance at school.

Teachers need to establish collaboration with medical and learning support in order to develop
educational support for learners with disabilities. Daily monitoring of progress and presence in
the learning environment is of crucial importance in order to identify learning gaps and seek
necessary educational strategies to overcome areas of weaknesses. Adaptations to the
curriculum should be made in order to accommodate learners with learning difficulties by
adjusting assessment tasks and duration for completion of tasks. A positive and motivational
classroom climate should be established and maintained in order to motivate disabled learners
by encouraging problem-solving and goal achievement for a realistic vision of learners' future.
Active participation in activities should be encouraged in order to enforce social engagement
and support during activities.

Teachers should be key role players for all learners including disabled learners in order to foster
cognitive development by mediating between learners and their environment. This can be
achieved through teachers creating classroom atmospheres where learners feel safe to express
ideas, worldviews and opinions. Stress management techniques can be utilized for learners with
disabilities in order to avoid feelings of stress, anxiety and frustration. It is also important to
keep detailed anecdotal records of learners who exhibit emotional difficulties. Anecdotal
records can be utilized for future referrals and monitoring of behaviour deterioration or
improvement.




Apart from the classroom being an inclusive learning environment, the teacher facilitates the
inclusive practice within the classroom. Therefore, the teacher facilitates the learning by
encouraging, prompting, interacting, and probing with good questioning techniques in order to
test whether learners have understood the relevant content. The teacher also provides various
activities that address the multiple learning styles and enables learners to draw their own
conclusions and make their own choices. Other techniques that teachers should use is classroom
discussions or group activities regarding learning content in order to facilitate social interaction
amongst learners and share ideas and opinions regarding learning content avoiding separation
of learners with disabilities within society. Social interaction is not limited within the classroom
but facilitates learning through social interaction through parent volunteers that assist with
counting, reading, assisting with unfinished tasks, journals, reviewing basic concepts such as
math facts and sight words. In order to test understanding and progress of learning, teachers
should target a few learning goals per day and a number of learners per day to observe for goal
attainment.

Formal and informal interviews will help the assessment process by tracking progress made by
learners and placing greater focus on weaker areas of learning for improvement such as focus
placed on learning activities, learners' feelings and views regarding tasks and learners' thinking
processes. Inclusivity may not be an easily achievable task, however minor changes can
facilitate inclusivity by adapting to greater changes that will sustain inclusivity in classrooms.

Developing inclusive and health-promoting learning environments

In order to develop inclusive and health-promoting learning environments, both environment
and person centered aspects of development must be addressed. It is essential that any school
should foster a non-discriminatory culture. Thus, the vision, mission, policies and practices of
the school need to exert commitment to well-being and inclusion as primary values (Donald,
Lazarus, & Lolwana, 2010). Schools should therefore establish a flexible curriculum and
comprehensive life-skills educational programme for staff members and learners. Evaluation of
curriculum should therefore enforce review for effectiveness of schools' practices in promoting
well-being, competence, accommodating learners with disabilities and confidence of learners
despite their mental, physical and social abilities.

To develop an inclusive, health-promoting learning environment, effective governance is
needed in order to organize relevant technical support, teaching and learning support, medical
support, set inclusive structures and procedures and facilitation of school practices that are
supportive in order to obtain inclusive practice (Donald, Lazarus, & Lolwana, 2010).

Person-centered strategies for inclusive and health-promoting learning environments

Apart from the environment centered approach needed to foster health-promoting leaning
environments, certain person-centered strategies are essential for achieving inclusion and well-
being in whole-school development. One of two strategies of the person-centered approach
includes human resource development, professional development and teacher development
whereby the improvement of knowledge, skills, attitudes, understanding and performance of
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teachers are crucial for inclusivity and accommodation for learners with disabilities within the
learning environments.

Life-skills education relates directly to the goal of personal development through promotion of
health and well-being and integral to Life Orientation in the South African curriculum
(Department of Education, 2002b;2007). Life-skills therefore enforces particular attitudes,
knowledge and skills which enable teachers and learners to deal effectively with the challenges
that come with disabilities and challenges of everyday life promoting physical, emotional, and
social well-being of learners.

Conclusion

It can be concluded that inclusivity centers good classroom management and well known rules
and procedures in order to accommodate learners with various disabilities and learning
difficulties in the attempt to extinguish special education schools in South Africa that attempt
to separate learners with disabilities from learners who are not disabled. Although such
inclusive learning environments take time to implement, they are possible to achieve with
various strategies that can be implemented within the classroom contexts as discussed above.
Should the above interventions be put into place, true inclusivity would therefore exist. In order
to establish and maintain inclusive practice, inclusion should aim to reject the use of special
schools or classrooms that separate learners with disabilities from learners without disabilities
in order to create equal exposure to curriculum, learning and teaching practice within the South
African context.
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WHY LEARNING A NEW LANGUAGE IS ALWAYS GOOD

Plamen Vasilev

St.Cyril And St.Methodius University of Veliko Turnovo, Bulgaria

Ever since we were born, people communicate in one way or another. In order to communicate

we need a language. That's the most common tool through which we implement the
communicating channel. The use of a language is necessary because that way we are able to
express what we think, how we feel or what we desire.

Sometimes we were experiencing/at least once/ a situation where the other people do not
understand what are we trying to say. Using body language, gestures and/or different tone of
the voice are not completely effective in order to build a strong communication bond.

It is always good if we know foreign language, Not only because it will be useful for us, but it
will bring us happiness. Thus, the communication with people around the globe becomes better
and easier and the level of understanding what the other says improves. Knowing and using
different language also helps you. In many different ways.

First and foremost the process of acquiring new language stimulates very important centers of
the brain that helps us being mentally fit. This is scientifically proven-if a man knows at least
one foreign language, forgets things seldom and his/her mind remains sharp for a long time.
This also applies to older people.

Knowing different languages has also another advantage. When traveling to foreign countries,
if we know the language people speak there, it will be easier for us to fit in the new situation
and also the local people will be glad that you speak their mother tongue and will respect you
more. | can say this for sure because | personally love traveling a lot and even if | do not know




the language, | try to memorize phrases or verbs in order to improve my communication with
people.

Learning new languages is like a discovery. You discover new cultures, lifestyle, traditions
and habits. People who have culture are people who are knowledgeable and who knew their
way around life. If you try to explore new language, simply you will become more cultured and
you will know the world better.

Learning foreign language can be fun, too. Even though the process is often difficult and
acquires full attention and concentration, learning foreign language has its aesthetic side. It is
fun when you hear or pronounce some words in Japanese for instance. Or other exotic language.

Through my perspective | can say that the French language is sometimes funny to me because
the sound of some French words coincides with words in my native language-Bulgarian but the
Bulgarian words has completely different meaning than the French ones.

I know four languages. | have passion for learning new languages. | know that multiple
language learning enhance my quality of life. The effort of studying foreign languages pays
you off and life becomes an open door for you. That's why people should allow themselves to
explore new linguistic territories.

PECULIARITIES OF SPRING RAPE HARVESTING
IN RUSSIAN NON-BLACK SOIL ZONE

Byshov, Nikolay Vladimirovich, Doctor of Technical Science, Full Professor, Rector
Vinogradov, Dmitriy Valerievich, Doctor of Biological Science, Full Professor

Verteletskiy, Igor Aleksandrovich, Aspirant

Abstract. They have proposed analysis of the ways and peculiarities of oil crucial crops
harvesting in Ryazan oblast. The factual yield has been considerably lower the biological one
and has not exceeded 10-12 c/ha at farms where they have not used desiccants and chemicals
to preserve the pods and combines have not got some special devices before harvest time.

Key words: oil crops, rape, harvesting, desiccants, reaper, combine (harvester), Ryazan oblast

Introduction

Oil plants in Russia nowadays experience new birth. It is no wonder as it is difficult to
overestimate the economic value of this group and its products [9]. Nowadays Russia has all
resources to grow oil plants to begin with rape. But agricultural commodities producers must
remember rape is an intensive crop requiring great attention and technological experience of
the agronomist.




In market conditions it is necessary to widen the range of growing crops paying attention to
those having consumers’ constant high demand in order to achieve the agricultural viability.
One can mention such crops as oil cabbages (rape, mustard, false flax, winter cress, kale and
others) used for food, engineering, fodder and others. Rape has a considerable share among oil
plants cabbage crops in the southern part of the Non-black zone of Russia [1, 3, 5, 8].

Crop harvesting is the most important stage of rape growing. On this stage one can have great
loss in a case of wrong organization.

While harvesting crucial crops it is necessary to take into account that ripe seeds easily fall out,
the crop matures unequally and gets a bound vegetative cover [4, 5].

They harvest the plants by direct or swath methods having their technological and economic
advantages and drawbacks. Direct combine harvesting is permissible only in segments free of
weeds when even and equal stands in a case of seeds average humidity not above 15-16 %.
They prefer swath harvesting in good weather conditions, on weedy segments and those with
lodged seeds and in a case when the farm does not have a good grain cleaner and dryer. In a
case of swath harvesting they stultify practically all drawbacks connected with maturing
irregularity and cut the loss from pods cracking [6, 7].

To increase the rape direct harvesting efficiency one can dry the growing plants artificially with
the help of desiccation or treatment. It is necessary to point out that in these cases the plumpness
process does not stop suddenly as it happens when direct harvesting takes place and goes more
or less fluently depending on the drug for their drying during which some physiological
processes take place.

The signs when they start direct crucial crops harvest are as follows the stalk is yellow-green,
the upper and lower branches are yellow, there are no leaves; the pods color at the upper leaves
is yellow, the seeds are brown-black; the pods at the lower branches are yellow, the seeds are
brown.

The signs when they start swath crucial crops harvest are as follows the lower leaves fell down,
the lower pods at the main branch are lemon-yellow; about half of pods are lemon-yellow; the
seeds in pods are brown or black.

The aim of our investigation has been to determine the optimum dozes of desiccation or
treatment for fastening the rape ripening, give a comparative appraisal of harvest methods
efficiency and harvesters design features in soil and climate conditions of Ryazan oblast.

While harvesting the crucial oil crops we have observed and investigated at the
agrotechnological experimental station of RSATU, JSC “Avangard”, JSC “Ekimovskoye”
Ryazan district, APC “Dubasovo”, JSC “ANP-Skopinskaya Niva” Skopin district, JSC
“Malinishchi” Pronsk district, PF “Urozhainoye” Mikhailov district Ryazan oblast, PF
“Starodubtsev V.V.”, JSC “Spasskoye” Novomichurinsk district Tula oblast.

They have harvested the crop directly having 13-15 % seeds humidity. They have started swath
harvesting in phase of a yellow-green pod with 28-32 % seeds humidity. The swath thrashing
has started when seeds humidity equal to not more than 8-10 %. They have begun thrashing the
variants with desiccation 6-8 days later spraying. They have harvested rape with high cut, 3-5
cm lower the level of pods lower layer.




Results and Their Discussion

They use 3 basic methods of harvesting in the conditions of Russian moderate climate zone.
These are swath thrashing by crop collectors; direct harvesting by a normal cutting device;
direct harvesting by an elongate cutting device.

The movement of the harvester having passive outside divider causes the loss of the mess plants
seeds. Equipping the harvester with an active knife divider curtails drastically the seeds loss
while harvesting. But the pickup reel of harvesters with active dividers often coil stalks where
reel bars are fixed. Therefore it is wise to equip the ends of reel frogs beams with 40 cm wide
protective stripes of iron plate.

Rape harvest has shown it is possible to avoid the reel. And when using it, one should function
carefully, immersing shallow into the mowing bulk and putting forward a small reel lever. The
reel peripheral speed must correspond to the travel speed of the combine or exceed it but not
more than 1.05 times.

They do the following things to cut the seeds loss:

The harvester working speed must be 4-6 km/h. The rate speed of the beater drum shaft is
minimal equal to 650-800 rotations per minute. The lashes at the drum entrance are 25-35 mm
and those at the exit are 6-10 mm. It is important to put the lash between the screw turns and
the reaper bilge. While thrashing mid-fruitful rape the lash should be 20-25 mm and that when
high yield rape equals to 30-35 mm. It is recommended to regulate the thrashing lashes and test
in trial turnings.

The fan rate speed is 300-450 rotations per minute. The blind of the upper sieve should be 2/3
open whereas the sieve extension should be open practically in full. It is recommended to put
the shakers extension on the upper holders and so to level up the impermeable blind behind the
spiral conveyer. This will allow preventing the vegetative bulk in plenty into the spiral conveyer
of the harvester and avoid blockage.

The grain loss after swath cutter should not exceed 0.5 %, whereas after direct harvesting 1.5
%, grain shattering should be not more than 1.0 %.

One can harvest the crucial crops by Russian combines “Don-1500B” but it is necessary to
equip them with devices PKK-5 (for grain crops harvesting) and 54-108 A (for hayseed
harvesting).

It is impossible to keep the seeds in the harvester batcher for a long time. The damp seeds
coming-up shortens drastically already after 4 hours storage in unfavorable conditions. The
seeds heap got from the harvester must be immediately processed and dried till 8-9 % humidity.

So following the rules of preparing the combine and choosing the optimal way of harvesting
can increase the efficiency of crucial crops growing up to 30-50 %.

The analysis of technological peculiarities of oil microspermous crops harvesting at farms of
different districts of Ryazan oblast has educed the absence of unique harvesting technology.
Farmers choose the harvesting technology themselves. Depending on weather conditions, seeds
state, crop maturing evenness and based on personal experience they have chosen the way of
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harvesting. They have harvested rape at JSC “Named after Pryakhin V.G.”, Korablino district
by a swath method. And in Pronsk, Skopin, Miloslavskoye and Ryazan districts they have used
direct harvesting of rape. They have had drawbacks of harvesting in all cases that led to
appreciable loss of seeds.

At the same time we have good examples of crucial harvesters’ correct preparation in Ryazan
oblast, following high technologies of harvest and using some special engineering devices. The
use of recommended desiccants and adhesives significantly decreases the small seeds loss.
Vigorous ripening and drop absence let get the seed bulk more homogeneous in humidity and
purity. This cuts expenses on seeds finishing at special enterprises and gives a chance to
increase the storage period on the farm territory without any additional primary finishing.

The efficiency of crucial crops harvest and loss has directly depended on the technology and
maintenance of the used equipment.

They have used combines “New Holland” series TS, SH, CR at APC “Dubasovo”
Miloslavskoye district to harvest colza and combines “Claas” at JSC “Malinishchi”. They have
regulated the combines to harvest small seeds crops according to the combines design features
but have not put some special devices.

To lessen rape seeds loss while thrashing at the farm they have raised the combine reel at most
so that the planks of the reel bars do not touch the pods and do not contributed to their
dehiscence. Passive grain dividers have not separated confused stalks efficiently. As a result
rape seeds loss has increased where dividers have gone. All combines have had high speed. The
uniform motion has reduced the loss at an area of the header comb. High output of imported
harvesters has allowed great qualitative thrashing without any loss.

One can mention observance of optimal engineering harvest time at a farm as a positive
moment. Rape pods have had the necessary degree of ripening and have not had many cracked
or under ripe pods.

They have used desiccation of crops at the farm. The harvesting output has made it possible to
harvest the crop at optimal time for the shortest period. The average colza yield at the moment
of observation has exceeded 20 c/ha with approximate loss behind the harvesters equal to 1.5
c/ha.

They have at once sent the yield to Efremovskiy Oil Extracting Plant, Tula oblast and Korablino
elevator. The great distance from the place of the product delivery has increased its prime cost
at the expense of rape seeds transportation and decreased production profitability.

The rotor combines output has allowed working at high speed (6-8 km). The high cut (20-25
cm) has reduced the amount of the vegetative mass and increased the quality of thrashing. The
less contact with the vegetative mass has not allowed the seeds increasing the heap humidity.
As they have sent the product directly to plants every % of humidity has decreased the cost of
the yield.

On computerized diagnostics evidence the loss % at these combines has increased when lowing
down the speed of harvesting and reducing the vegetative mass supply to the rotor. The
optimum rotor supply has reduced the seeds loss, and increased the combine capacity and seeds
heap quality.




At JSC ”Skopinskaya Niva” they have harvested the winter rape by different models of New
Holland. They have equipped some of them with some special devices, i.e. prolonged reapers
with active dividers to harvest small seeds crops (rape tables).

The active dividers on both sides of the reaper make it possible to harvest the mixed colza parts
with less loss not tearing them and breaking the pods. The two-side active dividers let the
combine move in any convenient direction.

Preliminary investigations conducted by specialists of the farm together with scientists of
RSATU [2, 7, 9] have shown that the rape seeds loss reduces per 50-60 % in a case the combine
is equipped with «rape tablesy.

The repeated sampling of New Holland CS-6090 with the same adjustments on the same field
have made it possible for an equipped combine spend 5-10 % less time to thrash the batcher as
compared with the combine equipped with an ordinary grain reaper.

When the yield equals to 15 c/ha the combine with a rape table have thrashed the whole batcher
for 40-45 minutes. The combine with an ordinary reaper has got the full batcher for 50-55
minutes. The speed, the field and operating conditions have been the same. The combine
capacity with a rape table has increased 20-25 %. The loss of this type of the harvester has been
less than 1.0 c/ha whereas that of the combine with an ordinary reaper has been more than 3.0
c/ha. The use of this special device has reduced rape seeds loss in more than 2 times.

Investigations have shown that the use of the rape table allows the combine in the same
conditions increase the operating speed that will lead to productivity increase in the harvested
area per 10-15 %.

Picture 1. Active side dividers of the «rape tables» at combine

New Holland CS-6090 at JSC “ANP Skopinskaya Niva”

We believe the loss decrease has happened due to not only the active side dividers efficient
work but the sump extension of the rape reaper. The depth of the rape plate has been 1 meter
and the edge of the cutting segments has been considerably put forward in relation to the reel.
The depth of the grain reaper has been 2.5 times less and amounted to 40 cm and been on the
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same level with the reel. Because of that, some seeds getting into the reaper or touching the reel
have fallen on the soil.
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Picture 2. Depth of the device «rape table” (a) and reaper depth (b)
at New Holland CS-6090

While harvesting rape especially when it is very weedy crops desiccation is an efficient way
out. They use “Reglon super” and “Basta”. One can use “Reglon super” in a case of both land
and air spraying. The rate of the drug application is 1.5-2.0 liters per hectare, the spray material
rate when land treatment is 200-300 I/ha and that is 50-100 I/ha when air treatment. They spray
the crops when seeds in pods of the middle layer are brown and have 35-40 % humidity.

Investigations in 2005-2008 let us determine the influence of desiccation, treatment and ways
of harvesting on spring rape productivity.

We have estimated that in the phase of a yellow-green pod the rape organs are characterized by
different humidity. The stalks have got the highest humidity (up to 85 %), the pods shell (about
55 %) and the seeds (40 %). The parching effect of 20-40 % Reglon water solution and
ammonium nitrate has appeared already in 3-4 days after their use. The stalks humidity has
declined 5-7 % on the average when natural ripening, the pods shell’s per 3-5 % and the seeds
per 6-7 %, whereas in variants with Reglon per 5-11; 6-15 and 13-23 % correspondingly. In a
case with ammonium nitrate the rape parching effect has been not as much. The chemical
parching and acceleration rate of seeds ripening have depended on weather conditions at the
ripeness stage. In dry and hot weather (2007s) the plants parched faster and in rainy and cool
weather (2005, 2008) slower. On the average for the years of Reglon and ammonium nitrate
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study in cases with large dose the plants have shortened the seeds ripening period per 3-5 days
correspondingly and in 2008 per 9-11 days.

The spring rape parching intensity is not the only criteria to optimize the drug dose, and the
basic index of efficiency is yield, Table 1.

Table 1 Desiccation Influence on Spring Rape Productivity,

Agrotechnological Experimental Station of RSATU

Dose Protein,
Variants Yield, c/ha Oil Content, % %

2 18.4 42.3 23.1
Reglon, I/ha 3 19.1 42.9 22.1

4 19.4 43.0 21.9

10 18.3 41.8 23.1
Ammonium Nitrate, kg/ha 20 18.4 42.1 22.9

30 18.8 42.2 22.9
Direct Combining - 18.2 41.4 23.0
Swath Harvesting - 18.0 42.1 23.3

HCP o5 1.7-1.9

For the years of study the effect of ammonium nitrate and its dose on productivity in a case of
direct harvesting has been on the average insignificant and swath and direct harvesting have
given practically equal rape yields. The use of Reglon in high doses has increased the spring
rape yield as compared with usual direct combining (per 0.09-0.11 t/ha).

On the whole the ways of harvesting under study have redounded weakly on sowing and
technological properties of spring rape. Desiccation of rape crops with Reglon in an optimum
dose has increased the viability per 4-6 % as compared with that of the swath harvesting without
desiccation. The oil content in a case with Reglon has been 0.9-1.6 % higher than that when
direct harvesting without desiccation.

Modern hybrids and breeds of rape suit well to direct harvesting. Therefore, from the point of
storage, yield quality and availability of labor one should prefer direct crop combining to any
other ways of harvesting [7]. The swath harvesting is feasible when much impurity and
sufficiently high humidity of crops. One should understand that the optimum technologies of
spring rape direct and swath harvesting can not be opposed to each other. It is necessary to
combine them. This will prolong the optimum period of rape harvest time with minimal loss
from 4-6 to 10-15 days and more.




Determining the optimal harvest time is the main condition to decrease the seeds loss while
thrashing. In reality they often harvest rape too early. It leads to great loss while thrashing
because of inability to thrash non-ripen pods. Harvesting 8 days earlier than rape optimal
ripeness causes 2-5 c/ha yield loss, oil content decrease per 3-4 %, and the higher humidity of
seeds will require more expenses to process. The reverse damping of seeds from non-wizened
stalks while thrashing can achieve 4 %. The pods of the lower and middle layers ripe later but
are more fruitful. Therefore, one can accept the phase of upper pods cracking to achieve the full
ripeness of the lower layers pods.

On general recommendations it is necessary to harvest rape at high cut 2-5 cm lower than the
pods’ lower layer. At this cost we can decrease the loss and significantly diminish the seeds
humidity and the amount of impurities in a heap. To decrease the loss where the cutting device
one should support high operating speed of the combine (4-6 km/h), use the special device «rape
table» with longish platform of the cutter and active side dividers.

Thus, at farms where they have used progressive methods and followed the technological
requirements while harvesting small-seeded cabbage oil crops they have got stable yields like
20-30 c/ha in Ryazan oblast and the loss has become minimal. At farms where they have not
used desiccants and chemical affinities to preserve the pods and have not prepared combines
before harvest and have not equipped them with some special devices the factual yield has been
significantly lower than the biological one and has not exceeded 10-12 c/ha.

REFERENCE:

Byshov, N.V. Agroecological Evaluation of Oil Crops Growing in the Zone of the Agrarian
Area Technogenic Pollution [Text] / N.V. Byshov, D.V. Vinogradov, V.V. Starodubtsev, .A.
Verteletskiy // Collection of articles : Azerbaijan Soil_: Genesis, Melioration, Sound
Management and Ecology International Scientific Conference. - 2012. - P. 855-859.

Byshov, N.V., Vinogradov, D.V. Rape Yield Depending on Preparation, Combines Features
and Ways of Harvesting // Herald of RSATU. — 2014. - # 3. — P. 8-13.

Vinogradov, D.V. Perspectives and Main Directions of Oil Crop Growing in Ryazan Oblast
[Text] / D.V. Vinogradov, P.N. Vanyushin // Herald of RSATU. - 2012. —# 1. — P. 62-65.
Vinogradov, D.V. The Influence of Harvesting Methods on Spring Rape Yield Power [Text] /
D.V. Vinogradov // Herald of KrasSAU. - 2010. - # 1. - P.21-22.

Vinogradov, D.V. Oil Crops Growth and Development When Different Level of Mineral
Nutrition [Text] / D.V. Vinogradov, I.A. Verteletskiy. - International Techno-Economic
Journal, 2011. - # 4. — P. 99-102.

Vinogradov, D.V. Rape Growing According to Innovative Production System Clearfield and
the Problem of Erucic Acid in Seeds and Products of Its Processing [Text] / D.V. Vinogradov,
E.l. Lupova // AIC Development in the Light of Young Scientists' Innovative Ideas : Materials
of International Scientific Conference. — S.-Petersburg: SSAU, 2012. — P. 23-28.
Viniogradov, D.V. Growing Perspective Breeds and Hybrids of Spring Rape in the Southern
Part of Russian Non-Black Soil [Text] / D.V. Vinogradov, D.V. Orlov, A.A. Murashkin, .A.
Verteletskiy // Herald of RSATU. - 2011. - #4. - P. 7-10.

Vinogradov, D.V. Possibility to Broaden the Range of Oil Crops in the Southern Non-Black
Soil Region [Text] / D.V. Vinogradov, A.V. Polyakov, I.A. Verteletskiy, N.A. Artemova //
International Techno-Economic Journal. - 2012. - # 1. — P.118-123.

N
[y

Vol.2,2015



http://elibrary.ru/item.asp?id=18999216
http://elibrary.ru/item.asp?id=18999216
http://elibrary.ru/contents.asp?issueid=1006651&selid=17295698

Lopatin, A.M., Byshov, N.V., Bachurin, A.N. What Combine to Choose [Text] / A.M.
Lopatin, N.V. Byshov, A.N. Bachurin // Farm Machinery Operator. - 2006. - # 8. — P.20-21.

«Kiraccukm» aHajauTu4yeckou puiocopuu -

JIMHITBUCTHY€CKOI'0 IIOBOpPOTAa

bopuc HukosoB

Ce.c6. Kupunn u Megoouiiy, cocyoapcmeo boneapus

AHHOTAUMA: AHATUTHYECKUNA NMOBOPOT B KoHUE XIX-oro Beka, COBMagaeT co BPEMEHEM, B
kotopoe Myp u Paccen BeICTYNUIN MPOTUB aOCOTIOTHOTO MJI€ATU3Ma U MPOTUBOMOCTABUIIN
eMy NpuHIUIBI Qritocodcekoro peanusma u ananusa. [lpenmecrsennku Mypa u Paccina umeror
POJIb M OTHOILIEHUE K MTOSBICHUIO aHATUTUYECKOTO JIBUKEHUS U B €0 HbIHEITHEM TOHMMAHHUU.
OnHu U3 ATHX TpeAmecTBeHHUKOB Obutn @pere, bpeHtano m ero ydyeHuku. B memnom ke
Hanboyee SIPKUMH TPEICTABUTEISIMA «KIACUKH» aHAJTUTHYECKOH (MIIOChUM CUUTAOT:
I".®pere, b.Paccena, J[>x. Mypa, JI. Butrenmreiina. C o0CHOBaHHEM MO>XHO yTBEP>KIAaTh, YTO
0€e3 UX Helb3s MOHATh CYLUIHOCTh aHAINTHYECKOH (unocopuu.

KiloueBble cioBa: aHanmW3, AaHAIMTHYECKHH IMOBOPOT, aHaJIUTHYecKas ¢umocodus,
JIOTHYSCKHI aHaJIN3, €CTECTBEHHBIN SI3BIK, SIIMCTEMOJIOTHS,

I.  Bsenenme
[IepBbIit mar B HACTOALIEM UCCIIENOBAHUM CBS3aH C STUMOJIOTHUEN CIIOB:

1. Anamutuueckas ¢unocodusi(anri. Analytic philosophy) — mmpokoe u
JIOBOJILHO Pa3HOPOJHOE TeueHne XX B., OOBEIUHSIONIEE Pa3TMYHBIE
IPYNIUPOBKU, HAPABIEHUS U OTEIbHBIX (PUITI0CO(OB, KOTOPHIE YCMaTPUBAIOT
3amauy (Quiocohun B aHaIu3€ SA3bIKA C IIEJIBI0 TPOSCHEHHS COJEPIKaHUs
npo6sieM, TpaJuIIMOHHO cuuTaBmuXcs ¢punocopckumu. Ilpeanonaraercs, 4yTo
aHaJIM3 JIOJDKEH 3aMEHHMTh HEYETKOE BBIPAKEHHE MPOOJIeMbl B A3BIKE TaKOM
(bopMyIMpPOBKOH, KOTOpas JIEMOHCTpUpOBana Obl JEHCTBUTENbHYIO CYTb
npob6aemMbl. DTOT QpyHIaMEHTAIbIH UIeall yKa3blBaeT Ha SCHOCTh, TOUHOCTh U
JIOTUKO-METOA0JIOTHYEeCKOe MblluieHHne. OH  mosiBUWiICS €IIe BO BpEMs
ApucToTens, KOTOpPbIA Ha3bIBAJI JIOTUKY aHATUTHKOM.

2. AnamuTtuka(mp. rped. GvoAlvTikd — HMCKYCCTBO aHaliM3a, Ha3BaHHE, JaHHOE
ApucToTeneM TEeXHUKE JIOTMYecKoro aHanmuza. B cBoux “x” Apucrorenb
U3JIaraeT aHaJlu3 CHWIJIOTU3Ma, UCCIENyeT TEOPHIO 0KAa3aTeIbCTBA U YCIOBUS
IIOJIy4EHUS JOCTOBEPHOTO 3HAHUS.

CBuzerenbcTBO 0 (popMax aHANUTHYECKOHN (ritocopuu B BUIE JIOTHUECKOTO aHAIM3a MOYKHO
Haiitu B paborax Ilmatona u ,,AHamuTHKa” ApUCTOTENSA, B 00JACTH JIOTHYECKUX MPOOIIeM
CTOMKOB U CEMAaHTHYECKUX UJeH COPHCTOB, TAKKE U B paboTax CPeTHEBEKOBHIX TE€OJIOrOB. B
CPEIHEBEKOBOW 3aragHOeBPONEHCKON (GHIOCOPUN 3TO CeMaHTUYECKHE MM OpHTaHCKUX




cxonactoB JlyHca Ckora n ¥Y.OKkaMma; CXOJIACTUYECKHE TPAKTATHl U JUCHYThl — 3TAJOHBI
JT0Ka3aTeJIbHOCTH, aHATMTUYHOCTH U KOHLeNnTyaibHOU cTporoctu(Jleonnnosuu 2006, 9). Tax
e W B OOJACTH JIOTUYECKUX IMPOOJIEM PAIlMOHATKCTOB U SMIUPUKOB X VII-°° u X VI
BEKOB, OpUTAHCKUX YTUIUTAPUCTOB U T.A. Tak Hanmpumep, B HoBoe BpeMs mpenMyIiecTBEHHO
BHUMAaHHE K SI3BIKOBOM W SIUCTEMOJOTHYECKOW cTOpoHe (unmocopuu. B kpurHueckoit
snuctemoinorun @. bokoHa «ma0nbl pbIHKA (IUIOIIA[M)», MPENATCTBYIOIINME IO3HAHHUIO
WCTHHBI, BOSHUKAIOT B Pe3yJIbTaTe OECIOps0YHON peueBoil kommyHHKau. Kimaccudukamms
A3BIKOBBIX 3HaKOB T. ['000ca JIeKUT B OCHOBE €r0 aHAJTMTHKO-CHHTETHYECKOW METO/I0JIOTHH.
JIx. JIOKKOM CTOMT Ha MPUHLMIE MCUXOJOTHYecKoro aromusma. k. bepkinu cuuraer, 4yro
MBIIUICHUE TIPEICTaeT KaKk KOMOWHUPOBAaHUE MCXOAHBIX 3JIEMEHTOB YYBCTBEHHOCTH —
«IIPOCTBIX UACH» M PacCMAaTPUBAET BCE BEIU U SIBICHUS KaK KOMOWHAIIMU MJCH-OIIyIIEHUH.
AHanuTuyeckuii moBOpoT B KoHIEe XIX ™ Beka, €mie M3BECTEH MO/ HAa3BaHUEM ,,HA4YaJIO
¢bunocodckoii mepeopreHTanuu . IT0 aHATUTUYECKUN TOBOPOT, COBIAAAIOIINN CO BpEMEHEM,
B KoTOpoe Myp u Paccen BRICTYIUIM IPOTUB a0COIIOTHOTO HIeann3Ma, IPOTUBOIIOCTABUB EMY
npuHIMIG punocodckoro peanusma u ananuza. [Ipenmecrsennku Mypa u Paccna umerot
POJIb ¥ OTHOILIEHHE K MOSBJICHUIO aHAJTUTUYECKOTO IBU>KEHHS U B €I0 HbIHEILIHEM TOHUMaHUH.
Otu npeamecTBeHHUKU Ob1TH Ppere, bpentano u ero yueHuku. B 1ieiaom ke Haubosee spKkuMu
MPEACTABUTENAMHU «KJIACUKH» aHaTUuTH4YecKon dunocuu cuutarotr: I'.Dpere, b.Paccena, [[x.
Mypa, JI. Butrenmreisa.

II. HavaJjo «JIMHTBHCTHYECKOI0 MOBOPOTa»

®pere npeABOCXUTUI "MTHHIBUCTHUECKUI TTOBOPOT" BO BCeX CBOMX BapuaHTax. OH mpoOyxaan
MHTEpeC K OOBIICHHOMY SI3bIKY, @ TaK)K€ M K IMParMaTH4eCKUM acleKkTaM s3blka. «JTa uaes
¢unocopuun B KayecTBe CTPOroro JIOTHYECKOTO aHalIM3a Kak oOmiel mapajurmMbl BOCXOAUT K
aBCTPHUIICKON MBICIH BTOpOM mojoBuHBI XIX Beka: TakuM 00pa3oM, HE TOJbKO K ['0TI00y
@pere, HO Takxke kK Ppaniy bpenrano, bepuapny bonbsano u Pynonsdy Jlotue»(Jleonnnosuy
2006, 12). MOXHO cUMTaTh, YTO UCXOAHbIE TPOOIEMBI U MOHATHS aHATUTHYECKON Qritocopuu
OBLITM JOCTATOYHO MOHSATHO COPMYITHpPOBaHbI B paboTax Dpere:

» HOBOE TIOHUMaHWE S3bIKa, KOTOPBIH HAYMHAET pPACCMAaTPHUBATHCS KAk
HCYHUCIICHUE, AaHAJIOTUYHOE MATEMAaTUYECKUM TEOPUSIM;

> OTACJICHHUC aHaJIM3a CTPYKTYPbI MBICIHU, CAMbIM IIPaBHUJIbHBIM MCTOAOM IUIA
KOTOPOT'0 ABJILACTCA aHAJIN3 A3bIKa, OT U3YUCHUSA IMCUXOJOTHYICCKOIrO Iponecca
MBIINIJICHU A,

» pasiIuueHHe - OTINYHE MEKIY CMBICIIOM U 3HAUYCHUEM SI3BIKOBOTO BBIPAKCHHS,
COIVIACHO KOTOPOMY BCSIKO€ HMs 0003HadaeT HEKOTOPBIA TMpeaMeT
(Ha3bIBa€MbI 3HAUEHHEM, J€HOTATOM WU pe(epeHTOM MMEHH) U BhIpaxkaeT
HEKOTOPBIA CMBICI, OINpeAeIeHHbIM 00pa3oM XapaKTepHU3YIOUIUN 3HaYeHUE
UMEHH;

» TpeACTaBICHHWE O TOM, YTO CJIOBa HMMEIOT 3HAYCHHS JIUIb B COCTaBE
MPEAJIOKEHUH W BBITEKAIOUIMN OTCIOJIa TMPUHLUN KOMIO3ULUOHAIBHOCTH,
COTJIaCHO KOTOPOMY 3HAYEHUS CJIOB 3aKJII0YAIOTCSA B TOM BKJIaJl€, KOTOPBII OHU
BHOCST B 3HAUCHHE MPEIJIOKEHUS, a 3HAUCHUE TMPEAJIOKEHUS (KaK U JII000ro
CJIOKHOTO BBIPAKEHUS) ONPEeNsieTCs 3HAYEHUEM €T0 KOHCTUTYIHT;




> BbIBOJ O TOM, YTO 3HAYCHHUEM ITOBCCTBOBATCIILHOT'O ITPEATIOKCHUA ABJISICTCA €TI0
HCTUHHOCTHOC 3HAYCHHC.

IIpu nocpenctBe ¢unocodpun BpeHTaHO KOHTHHEHTANbHAs KyJbTypa NPOHHMKIA B CTHIIb
aHMIMHCKON punmocoduu. BpeHTaHO M ero yuYeHHKH MMEIH HENOCPEICTBHHOE BIHUSHHE Ha
pa3BUTHE AHIJIMHCKOM MBICIH. DTO JI0Ka3bIBa€T TE3UC OO aBCTPUNCKOM IPOUCXOXKIECHUU
aHanuTH4eckor ¢dunocodpun. «OH ocHOBaH Ha (akrte, 4yTo B aBcTpUiickor (umocobun XIX
BEKa yXK€ IPHUCYTCTBOBAJIN BCE TUIIMYHBIC TEMbl aHAJIUTUYECKOTO ABM)KECHUS, UIES CTPOrON
JIOTMYECKON (uiI0copuH, JOrMUECKOro aHaau3a, MHTEPEeC K OHTOJOTHYECKOW U KOTHUTUBHOM
npobnemaruke»(Jleonumaosuy 2006, 12-13).

I1l. OcHOBOMOJIOKHMKH aHAJTUTHYECKOH (pusiocopuu

PeanbHoe ocymiectBiienne Meron U koHuenuus A® nonyuunu B Aurnuu (KemOpumx), rae
JIx.9.Myp u b.Paccen crtanu ux ocCHOBOIOJIOKHUKaMU. «Jlornueckuii aHamms»» OHU Ha3bIBAIN
SI3BIKOBBIM YTOYHEHHEM M MPOsiCHEHUEM (UI0COPCKUX MOHATUHN, CYKICHUH U podieM. DTo
MOHATHE BHAyYajle OTHOCHJIOCH K METOJIy MCCIEIOBaHUM, a MO3JHEE OIMpEeNeiuio Ha3BaHUE
Bcero (unocodcKoro HampapiIeHUs, IOTOMY YTO MOHATHE "aHaK3" 6epeTcs He B KAaKOM-ITH00
CHEIHalbHOM, a B JOCTaTOYHO OOIIEM 3HAYEHUHU, MPAKTUYECKHM KaK CHUHOHUM IOHSATHS
"panrioHanbHOE, TUcKypcuBHOE paccyxkaenue"( I'pssznosa 1998, 1). [losTromy MOXKHO cKa3aTh,
YTO aHAJUTHYECKUN MOBOPOT Haudajcs ¢ Mypa, a 3a HUM Ha 3TOT myTh cTan Paccen — oHu
MOJBEPIIIM KPUTHUKE MO3UIMH W apryMEHThl HEOTereibsHCTBA, IMOJl CHIIbHBIM BIUSHUEM
KOTOPBIX JI0 TOr0 Haxoawinch camu. Utak neno Mypa u Paccena oTHOCHTCS K aHaTUTHKaM,
KOTOpBIE JalTi CTUMYJI aHATTUTUYECKOMY JIBUKEHMIO B pustocopun. Myp 3aHMMacs aHaIU30M
¢unocopckux MOHATUI W MpoOIeM sI3blKa M €ro CYIIHOCTBIO M 3HayeHHeM.(XapaKTepHO
Ha3BaHUe 3HaMeHUTo! crathu Jx.0.Mypa — "Bo3poxkaenue peanusma u 31paBblit cMbIcI"),
a BHMMaHue Paccena cocpenoToumioch Ha aHATUTHUYECKUX BO3MOXHOCTSX CHMBOJIMYECKOM
JIOTUKU U HCCIIEIOBaHUM OCHOB MaTeMmatuku. Jloruko-¢punocodpckue uaen Paccena Haxonsr
JanpHellee pa3BUTHE B paboTax paHHero BuTreHmreliHa, «KOTOPOMY HPUHAIEKUT
XapaKTEepPHOE aHATUTUYECKOE TOJKOBaHHE PMIocodCcKux MmpobdieM Kak 0COOBIX, UMEIOIINX B
OTJIMYME OT MPOOJIEM KOHKPETHBIX HayK HE IMPEIMETHO-COIEPKATEIbHBIX, a KOHIENTYyalbHO-
SI3BIKOBBIX, KaK CBSI3aHHBIX CO CJIOKHOW Koppensiuen BepOambHoro u peanbHoro('Jloruko-
¢dunocodcekuii Tpaktat")»( ['psiznoBa 1998, 2). Paccen BmepBble 000CHOBAI W MPUMEHUI
aHaM3 Kak codbcTBeHHO Gunocodckuit metoq. OH onpenessul mpolece aHalln3a Kak Mepexo/
OT YEro-To HESCHOr0, HEOIpPEAEIEeHHOr0, HETOYHOIO K SICHBIM, YETKHUM, OIpPEIEICHHBIM
noHsTusM. [locneanum nmpenenom aHanusa SBISIOTCSA B 3TOM cMbIciie "aTombl” s3bIKa (0TCIO1a
Ha3BaHWE €ro KOHLEeNUUU — "normdyeckuid aromusm'"). TpakToBka "aTroMoB" MEHsJIACh OT
IUTATOHKU3MA 10 CYOBEKTUBHOIO HI€AIN3Ma, BMECTE C TEM BUJIOU3MEHSJINCH U aHATUTUYECKHE
cpencTsa. [lepBoHauanbHO «aHaIW3)» O3HAYAI0 AHAIN3 3HAYEHUH WM YHUBEPCAINI, KOTOPbIE
00J1a1at0T UeaTbHBIM O0BEKTHBHBIM CYLIECTBOBAaHHEM. TPYAHOCTH, C KOTOPBIMU CTOJIKHYJICS
IUIATOHOBCKUM ~ AyaJlu3M HAEAJbHO CYIIECTBYIOUIMX YHHMBEPCAIMl M  MaTepUalbHO
CyIIECTBYIOIEro Mupa, nodyaunu Paccena paspaboTarh ocoOble aHATUTUYECKHE METOJIBI.
Lenp 3TUX MeTOJOB ObLIa MOCTpPOEHHE Ha 0a3e "IOrHyeckux aTOMOB'" HENPOTHBOPEUUBOM
¢unocopckoil U JTOrHUECKOW TEOPUH. DTO JIEMOHCTPUPYIOT COOTBETCTBHS MEXAY SI3bIKOM
JIOTUKH U SI3BIKOM COJEPKATEIbHON HAYKU MJIM OIBITA. BBICKa3bIBaHUS €CTECTBEHHOTO S3bIKA,
Paccen mpuHHMMaI, KaKk UCXOAHbBIE eAMHUIIBI aHanu3a. OH mojarajl BMECTe ¢ TeM, uTo dopma
9THX BBICKA3bIBaHUI CKpBIBA€T UX IMOAJMHHOE 3HaueHue. CienoBaTeNnbHO LEIb M 3azada
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SBHBIM. JTO MOXHO OCYHIECTBIIATB, I'I€ BO3MOKHO, C IIOMOILBIO JIOTUYECKUX KOHCTPYKLIHH,
KOTOpBIE OCHOBAaHBI Ha HW3BECTHBIX O0OBEKTaX, BMECTO YHNOMHHAHHMS Heus3BecTHBIX. Camo
MOHATHE «aHAIU3UPOBATh)» 3HAYUT IIEPEBOAUTD BbICKA3bIBAHHUE B 00OJIEE a/IEKBATHOE CIIOBECHOE
BbIpakeHue. Teopus peckpunumii Paccema sBusercss crenuduueckoil (opmoii meronaa
KOHCTPYKLMI B IPUMEHEHUH K 00IIMM MpobiieMaM TeOpUH NTO3HAHMUS.

IV. ButreHmreiiH u ero BJusiHHEe HA AHAJINTHYECKYI0 ¢uitocoduro

«HukTo He cran Obl OTpULIAaTh, UTO BUTreHIITeHH MMeeT KIIIoUeBOe 3HAUCHUE TSl Pa3BUTHS
aHATMTHYEeCKOM (pritocodun — u kak aBTop «Tpakraray, u kak aBrop «lccinemnoBanmiin. OO
«MccnenoBanusax» MOXHO CKa3aTh, YTO IO AYXY OHM UY)KIbl U JaKe BpaKAcOHbl TUIIMYHO
«aHAJIUTHUYECKOMY» noaxoay. « IpakraT» jke, HalIpOTHUB, B HEKOTOPBIX OTHOLIEHUSIX CUUTAETCS
00pa3IoM aHAJTUTHYECKOTO CTHIIS B (PHIIOCO(PHH, OCOOCHHO €CIH y4eCTh, KaKoe BOILIONICHNE
3TOT CTWIb Hamien y Paccena m kak oH ObUl pa3BUT Aaiiee ujgeHaMu BeHCKOro Kpyxka.»(
Makeesa 2013, 85). B «Tpakrare», BbIpa3uBLIEM €r0 paHHHUE B3IJISI/IbI, OH JJaJl CBOW BapuUaHT
JIOTUYECKOTO0 aTOMHU3Ma, a TaKXKe OYEepPTHJI Cepy TOro, YTO HEBBIPAZUMO B SI3bIKE U O YEM
«CIemyeT Mo4aTh». MUp - 93T0 COBOKYIHOCTH (akToB. O (pakTax Hy)KHO TOBOPUTH Ha SI3BIKE
€CTECTBEHHBIX HAayK. JTOT S3bIK HEOOXOAMMO MPOSICHATH M yTOYHATH C MOMOIIBIO JIOTHUKH,
9TOOBl OH CTaJl TOYHBIM OTOOpaKEHHEM, KApTUHOW pEeallbHOCTH, MOJO0HO TOMY, Kak
reorpaduyeckas kapra sBisercs obpazom moBepxHocTH 3emun. «llomxon Burtrenmrreiina
npearnoiaraeT JIBYXMEPHBIH aHAU3 MPEUIOKEHUH s3bIKa. Bo-mepBbIX, HE00XO0AUMO
aHAIM3UPOBATh, PACKJIAIbIBATh 3JIEMEHTAPHBIEC TPEAI0KEHHUS HA UMEHA, COEIMHEHUE KOTOPBIX
B MPEUIOKEHUH COOTBETCTBYET BO3MOXHOW KOH(PUTYypaluu 0OBEKTOB B Mupe. Bo-BTOpBHIX,
HEOO0XO/MMO TMPEJCTABIATh BCE JPYTrMe OCMBICICHHBIE MPEUIOKEHUS B BHUAE (QYHKIMN
WMCTUHHOCTH OT 3JIEMEHTAapHBIX NpennoxkeHuil.»( Makeesa 2013, 85).

Butrenmreiin cunran, 4to puiiocodsl He JOMKHBI BBIABUTaTh HUKAKUX YUEHUH, «punocopus
€CTh HE YYCHHE, a JCITEIbHOCTH». Llenb 3Toil AesTenbHOCTH - MPOSICHEHUE MBICIEH. DTO
MPOSICHEHUE TECHENIIIMM 00pa30M CBSA3aHO C aHAIM30M S3bIKa, IOCKOJIbKY SI3bIKOM 3a/1aHbl KaK
BO3MO>XHOCTH MBILIUIEHHUS, TaK U €ro rpaHullbl. [Ipu 3TOM S3bIK HE TOJBKO BBIPAaXKaeT, HO U
«repeosieBaeT Mbician». [loatomy aesrenpHOCTh (punocoda-aHanuTHKa BUTreHIITEeHH Takxke
CpaBHUBAJ ¢ pabOTON Bpaya: OH JIEYUT OT «MeTahU3NYECKUX 3a00JI€BaHMIN», BBI3BAHHBIX
JIOBYIIKAaMHU SI3bIKA.

B nozgnuii nepuon BuTreHmreldH oTKazajics OT JIOTMYECKOrO aHalIM3a M HJieana TOYHOTO
A3plka Kak Konmuu mupa. OH caM HpHU3HAJN, YTO MJ€al TOYHOIO HMCKYCCTBEHHOTO S3bIKa
BHYTPEHHE IPOTUBOPEUYMB, B YACTHOCTH, IOTOMY, 4YTO BCSKHH MCKYCCTBEHHBIH SI3BIK
HYXK/Ia€TCsl U1 CBOETO BBEJCHHUS B JIPYTOM, YK€ HaXOIAIIEMCs B YHNOTPEOJIEHUH S3bIKE, a B
KOHEYHOM CYETe — B €CTECTBEHHOM s3bIKe. JTO ObUIa OJJHA U3 MPUYHH, YTOOBI €ro MO3/IHUE
WCCIIEIOBAaHMsI COCPEAOTOUYWINCh Ha OINUCAaHUM MHOroobpasust ¢opMm ynorpebiaeHus
€CTECTBEHHOTO 513bIKa. ITH ()OPMBI OH Ha3bIBAJI «SI3BIKOBBIMHU UTPAMI», UX OECKOHEYHO MHOTO.
OHM COOTBETCTBYIOT MHOT000pa3uio (Gopm >xu3HU mrozaeii. CloBa eCTECTBEHHOTO SI3bIKAa HE
MMEIOT OJHO3HAYHOM CBSI3U C MpeAMETaMM, U MX 3Hau€HUE OMNpEeeNseTcs croco0aMu HX
ynotpebiaeHus: B s3bIKOBOM urpe. ONHCaHMIO CIOKHEHIIEro (PyHKIMOHUPOBAHUS S3bIKa
MOCBSAIIEHA TJIaBHas paboTa mo3aHero Butrenmreiina, B ero npousseneHnii «dumocodckue
HCCIIEIOBaHUS».




B 3AK/IIOYEHHE

CHOBHBIM (DUJIOCO(PCKHUM OOBCKTOM paccC )I(I[CHI/Ifl pi(e] ) BCKa ObLJIM BOIIPOCHKHI. IIpUpoaa
o) 6 y Xx-ore 6

peaTbHOCTH, BO3MOXXKHOCTH M TPAHUIBI YEIIOBEUECKOTO TO3HaHUs, Npupoaa nobpa u
CTIPABEAJIMBOCTH, CMBICT JKM3HM W T.O.— W3 4Yero cjienyer, 4ro W 3anava uiocodun
3aKJIIOYAeTCs B OIBITE OTBETOB HA HHUX; HO IIOCIE BO3HUKHOBEHUS U ,,BO3POXKIEHUSA
AQHAJIMTUKOB M aHAIUTUYECKOU PUIOCOPHUH ATOT 0ObEKT Pa3CyKIACHHS U3MEHUJIICS K aHAIU3Y
S3BIKOBBIX M MOHSATHMHBIX (paccMaTpMBaeMbIX B KOHEYHOM cCYE€Te OOBIYHO TaK JKe, Kak
S3BIKOBBIX) cpeacTB mo3HaHus. Kiaccuueckas ¢uiocodust cBsizaHa coO  CpeACTBaAMHU
(buUI0CcOPCKO-THOCEONIOrMUECKOTO  aHalu3a IMO3HAHMSI, XapakKTepHbIM 1 mpoliem
COOTHOILIEHHUSI CyObekTa M o0bekTa. B anamutmueckoit ¢uiaocopuu 3TO0 U3MEHAETCS Kak
MpOoOJIeMBI IOTUYECKUE, TOTUKO-IMHTBUCTHYECKHE, ceMruoTHueckue u np.( Jleonnnosuu 2006,
20). Ona mnporuBomnocrabnsiercss Quiuocohun U paccMarpuBaeT (yHIaMEHTAIbHbBIE
MHPOBO33pEHUYECKUE MPOOIeMbl, ,MeTadu3nka*“ ocTaérca Ha 3aJHEM IUlaHe. Takke oHa
IIPOJIOJKAET Pa3BUBATHCSA B COBPEMEHHOM pritocouy Kak HarpaBiIeHUE TO3UTUBU3MA.

dunocodrl, KOTOpbie pabOTAIOT B paMKaxX aHAIWTHYECKOW TPaJUIUK, OTIUYAIOT HHOE
MMOHMMAaHHKE 33/1a4 U METOJI0B (priiocopuu. XoTs UX He 00BEAMHSICT KaKOC-TO SAMHOE KYICHHEC)
1 JTaxke 0011ast TpaKTOBKA METO0B (PMI0COPCKOTO aHAIN3a, HO OHU TaK WJIH UHAYEC Pa3/ICISIIOT
TaKUe OCHOBHBIC YCTAHOBKHM W HOPMbI aHATUTHYECKOTO CTHJIS B QUITOCODHH:

» 3a1ava ¢puiocoda COCTOUT B aHAIN3E KOHKPETHBIX MPo0IIeM, a He B pa3padoTKe
MHUPOBO33PEHUSI WII TTOCTPOEHUH CIIEKYJISITUBHBIX CUCTEM;

» TeHHOCTh  (Guiocopckoil  pabOTBI  3aKIFOYaeTCs  MPEeXJIe BCErOo B
yOCTUTEIBHOCTH M Ka4deCTBE pAIMOHAIBHOW apryMEHTalud, a He B
AOCTOMHCTBAX €€ JIMTCPATYPHOTO CTUJIA HWIAX B TOM OSMOIMOHAJIBHOM
BIIEYATIIEHUH, KOTOPOE OHA OCTaBJISET;

» omuOOYHO CYUTATh, YTO O (HMIOCOPCKUX MpobdIEeMax MOXKHO TOBOPHTH JIUIIb
Ha 3ayMHOM U TYMaHHOM $I3bIK€, ICHOCTb U TOUYHOCTb MOHATUH U CYXACHUN —
JOCTOMHCTBO (PUIOCOPCKOTO pacCyKACHMUS;

» HEOOXOQMMO BCerJa YAENATh OOJNBIIOE BHUMAHHUE SI3BIKY KaK CPEICTBY
MIPEACTABICHUS PEATbHOCTH W BBIPAYKEHUS MBICIIH, YYUTHIBAs IPU 3TOM, YTO
yIoTpebIeHHE S3bIKa MOXKET MPUBOJIUTH K JIOBYILIKAM U 3201y ICHUSM;

» TJe 9TO YMECTHO, CTOMT IPHBIEKATh JIOTHUECKHH aHaJIN3, IMO3BOJISIONIHIA
YTOYHSITH CMBICII TOHATHH, JJOTHYECKYIO (POPMY CYXACHUM U YMO3AKIIIOUEHUH;

» (QumocopcTBOBaHNE HE ODKHO UYpaThCsl OMIUPHH, (DAKTOB, KOTOPHIC
MOCTABJISIET HAM M HAII )XU3HEHHBIH ONBIT, H Pa3InYHbIE HAYKH, - 00CYKICHHE
W aHalu3 pa3HOOOpa3HbIX (PAKTOB HEOOXOAUM JUIsI TPOSCHEHHS JTHOOBIX
¢dunocopckux mpobuem;

» HEJb3s HEJO0OICHUBATh METOJIbI M PE3YJIbTAThl HAYKU: KOHKPETHBIC HAYKH JIAI0T
HaM HanboJee 000CHOBAHHOE M JIOCTOBEPHOE B JAHHBI MOMEHT 3HAHHUE O MUPE,
¢unocop HEe MOXKET M HE JOJDKEH KOHKYpUPOBAaTh B 3TOM C YYECHBIMH,
MMOCKOJIbKY Y HET0 HEeT KaKUX-TO OCOOBIX (HAIpUMEp, «IHAICKTHUECKUX) WIH
«MeTadU3nUecKUX») CPEICTB AJIsl TO3HAHUSI CYTH Belllel U SIBICHUN;




» Quiocod NOITOMY AODKEH 3aHMUMATh WHYIO, Ye€M YYCHBIH IO3UIUI0 —
pedieKCHBHO-aHATTUTHYECKYIO: OH JOJDKEH CO3HABATh CYIIECTBEHHOE PAa3Inine
MEX1y IBYMsl TUIIAMU BOIIPOCOB, IIE€PBBIE M3 KOTOPBIX KacalOTCs MPUPOIbI
BELIEH, BTOpblE — NPUPOJIbI NOHITUH U APYTUX KOHUENTYalIbHBIX CPEJCTB, C
IIOMOIIIBKO KOTOPBIX Mbl TOBOPUM O BEIIAX U [TO3HAEM HX.
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BUTTERFLIES
Genadi Bakalov
Technical University, Sofia, Bulgaria

Selena knew that in Moon there are many butterflies. Some of them lived
nearby flowers, some of them — nearby women. Every year at 8" of March
butterflies made festival on one big forest meadow. One of them talked about
straightness of flowers and how they every day doing same things, another part
reported about women’s spontaneous. Overall, however, their conversations were
full of prejudices.

- They are very stupid — said second butterfly group. — We settle on them,
but they don’t have pollen and worse — pushing us!

- They don’t have pollen? — amazed the other part. — The flowers have, but
they are very pragmatic and boring.

Meanwhile Selena plucked strawberries on the same meadow.

- Look, just another blonde — said one of butterflies.

- Yes, the blondes don’t have pollen we are sure in that — said one green
butterfly.

- Don’t have... Don’t have... Don’t have — repeated all butterflies.

- But we can ask her about girls who living in different cities. Here we meet
only blondes and they don’t have — said the green one.

- Don’t have... Don’t have... Don’t have.

- Let ask her!

- Let...Let...Let.

Apparently the butterflies liked repeating.
When they came nearby her and saw her red mouth became very angry:

- Why you eat our strawberries on our meadow?

- What?

- Just another blonde... This is our meadow. You understand?

- No! I come here every Friday and eat strawberries. Who are you? — said
Selena.

- We are the butterflies!

- I don’t know what ‘the butterflies’ is!

- You don’t know us!?




They became angrier and started bite her, but she begin hit them like tennis balls
with her long hair. More of butterflies were smashed but one of them, the green
one, entered in Selena’s mouth and settle down in her stomach.

On every 8" of March the green butterfly started flying and her stomach
became ill. She decided to name this day “The women’s day”, because wanted to
have excuse to not work. But sometimes the butterfly flew in different days and
times — maybe when she fell in love, maybe when she fell in tears. Despite their
prejudices butterflies understood feelings.






