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About the Journal:

International Student Journal (ISJICUA) is a biannually student-run publication from the
International Relationships Office at Agri Ibrahim Cecen University, Turkey. ICUA has
provided a forum for quality all student work in many subjects from international colleges and
universities all over the world.

The purpose of the scientific journal is to be given an opportunity for students, PhD Candidates
and young researchers to express themselves and to share their own scientific discoveries,
attitudes or interpretations of the world around us. Manuscripts should provide good
alternatives and original suggestions. Authors should discuss a topic, expressed in a simple way,
with the purpose of attracting a broad interest and understanding.

As an online journal, ISJICUA is not constrained to physical printing limitations and
encourages the use of technology and multi-media projects that may not be suited for traditional
print materials. GIS, 3D modeling and audio/video media files are welcomed. ISJICUA will
also be published as hard copy without profit.

The structure of the Journal
The official languages of the journal are: Turkish, English and Russian.
The journal is published twice a year with the following capacity: up to 400 pages, Ab.

Each issue of the journal contains three main sections, namely, scientific texts, essays and art
texts.

Each issue has an ISBN number. Authors of accepted manuscripts will receive three copies of
the issue containing their papers. The journal has an online version, as well.

More about the main sections
Science:

In this section, we publish student and scientific studies only, connected with their field and
interests. Manuscripts should be written in a pure scientific style and they should contain a
thesis, clearly formulated and supported by arguments. You could write about what you are
interested in.

Essays:

Manuscripts should be with a strong author’s presence and to show own points of view. For
this section, philosophical, psychological, political or sociological analyses are preferable.

Works of art:

Here we publish poems, novels and stories, which had not been published before. If you are
interested in literature and you are able to write elegant and briskly, send your work to our
journal.

Topics with a preference:

- analyses of authors, theorists or philosophers, born after 1900;




- topics, which share good practices from all fields of our life;
- scientific analyses and comments about contemporary writers, scientists or theorists;

- “What has happened in the world?” or texts of eyewitnesses, which tell stories about the hot
events in the world (natural disasters, political conflicts, among many others).

Preparation of manuscripts

Manuscripts should not exceed 4000 words in length (abstract, keywords, main texts, footnotes
and references including).

Manuscripts should be written according to the following conditions:
Title: Times New Roman, size 14, all caps, Bold, Centered,;

First name and surname of the author: TNR, size 12, Italic;

Main text: Times New Roman, size 14 (Regular), Line spacing: Single;

For all references authors must use the Oxford reference style, see for examples:
http://guides.is.uwa.edu.au/content.php?pid=385139&sid=3156563

All references must be found in the bibliography at the end of the article.
Pages must not be numbered!
Information to the author

A separate file with short information about the author must be sent: full name, e-mail address,
postal address, institution or university (of working or studying), country, degree of education,
as well as fields of interests, some previously published articles or books (if any), participation
in projects (if any).

The manuscript submitting

Please, send your manuscripts by e-mail attachment to: isjicua@agri.edu.tr

or Akuytov@yahoo.com

Web page: http://www.agri.edu.tr/tr/kategori/ogrenci-dergisi-students-journal

For more information do not hesitate to contact us by the e-mail.
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Adopting Compulsory Voting in Bulgaria?
Hristina Bahova

Phd Candidate in St.Cyril and St. Methodius University of Veliko Turnovo, Bulgaria

Abstract:

The article is to present some principles and practice about compulsory voting in general, and
to define various problems, that may arise by adopting compulsory voting in Bulgaria.

Key words:

voting rights, public function, abstention, ballot, obligation, sanction

"Voters, obliged to vote, do not just

stand in front of the choice of one or another party, but standing in front of the main issues of
law and morality."”

Edward Hartman

Supporting compulsory voting in Bulgaria is an important topic with significant public impact.
It raises different concerns as well as controversial issues. On one side is the understanding
of the essence of voting right and therefore the reasons leading up to its transformation to
obligation. On the other - there are certain questions to be answered: legislative changes to be
made to ensure the change from voting right to obligatory voting; whether such an obligation
should concern all of the citizens; what are the most appropriate sanctions for a person who
shall neglect to give their ballot; what results are expected to be achieved if voting becomes
compulsory. This article is an attempt to try to answer these gquestions.

The problem of the legal essence of the voting right can be assigned to classic discussion topics
in the field of public law. In legal literature that is supported by two main concepts: according
to some, the right to vote is a subjective right of the citizen, according to others- the right to
vote is a public function (fonction publique), i.e. voting rights shall be exercised as a public
duty.

Whether participation in the elections is a civil right , or a special social function came as an
issue during the French Revolution in the late of XVIII century. In fact the conflict between
supporters of the theory of "voting as a right” and "vote as a function” is a conflict between
private expressions of two governmental definition: national sovereignty and popular
sovereignty. These veiws have their historical origins in the Enlightenment, but the final were
formed during the Revolution 1789 - 1799. According to the concept of national sovereignty,
it belongs to the nation, representing itself a collective and indivisible entity, more than the sum
of its constituent individuals. Most vividly it was reproduced in art. 3 of Declaration of the
Rights of Man and of the Citizen of 1789: " The principle of all sovereignty resides essentially
in the nation. No body nor individual may exercise any authority which does not proceed
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directly from the nation. "Such understanding of sovereignty leads to certain conclusions. If a
nation possesses undivided will, it may decide to delegate its sovereignty to selected
representatives / principle of the indivisibility of sovereignty /, and this delegation is allowed
to proceed in a fixed term / principle of inalienability of sovereignty /. Therefore, it is sufficient
to say that the nation may delegate its sovereignty to its representatives. Rather, it is obliged to
do so, as far as it may conduct sovereignty only through its representatives. This concept
assumes that citizen elected representatives carry "no right, but a function that was provided to
them by the Nation."?

The concept of popular sovereignty treats it as owned by the citizens, which together form a
nation. But this sovereignty is seen as divided between those citizens. Voters exercise their
voting rights because a all of the popular sovereignty belongs to them. In this sense, the vote is
considered as a realization of their civil rights, and not as a specific public function.

During the first half of the XIX century, Benjamen Constan as outstanding representative of
the French liberal tradition, sets theindividual rights as a priority over the political rights /
including voting rights / and to the last one was applied limited social function role.

The Voting rights, according to the French lawyer Leon Dyugi, is a right to recognize someone
as a citizen, a right which entails the opportunity to vote when there are other qualities required
by law; powerful function (fonction) pouvoir), entrusted to a person equipped with qualities of
a citizen to perform a public service, which is called voting. Indeed, whatever they say, a voter
does not exercise a right purely personal, but carry an actual debt, a public service, since
abstaining, he runs the risk of harm to the highest interests of political society , of which he is
part of, and hinder or distort the regular course of government. 2

In the scientific legal Germany literature prevails the opinion that the voting right is nothing
but a kind of a state service. "Every participation in elections for state authorities is a state /
public / function. The election itself can never be the content of an individual right. "

In Russia, V. M. Gessen is a supporter of the "functional” concept of voting in the late XIX,
early XX century. From his point of view, universal suffrage is not supposed to provide to each
citizen the right to participate in elections. Participation in elections - this is a function of the
state, whose authority is selective. Proceeding from this, the state is providing the right of a
citizen to participate in the elections, and can not take account of the presence or absence in
him as a kind of selective capabilities.

At the beginning of the XX century some scientists argue for the "dual nature™ of the voting
rights. For example, J. C. Gambarov, citing the famous German jurist P. Labanda, whereby

1 P. Pactet, Institutions politiques. Droit constitutionnel. P.:Ed. Lalloz, 2000, cited in M. }enTos,
“CybbeKTnBHOE U3buMpaTesibHOE NPaBo: K onpeaeneHunto noHsTus”, c. 193,
http://cyberleninka.ru/article/n/subektivnoe-izbiratelnoe-pravo-k-opredeleniyu-ponyatiya, (accessed
24 September

2 1. UBaHoBa, ,MpaBo nAK 3aabixeHue e rnacysaHeTo”, http://glasove.com/svetyt-ot-vchera/33569-
pravo-ili-zadyljenie-e-glasuvaneto, (accessed 20 September 2014)

3 G. Jellinek, System der subjektiven éffentlichen Rechte, Freiburg , Akademische
Verlagsbuchhandlung, 1892, S. 151




voting rights and other public rights of the individual, represented a kind of "reflex", accidental
consequence of an objective law, and not any particular subjective "acquired right "/ ius
quaesitum /4, conceive the right to vote as a social function and as expression of an individual
civil rights.

According to S. Kotlyarevskiy in a Constitutional Stateit is impossible to speak by voting for
the realization of social function and thereby forget the existence of subjective suffrage in the
citizen. Only if we recognize the subjective suffrage citizen we can seriously talk about popular
representation. °

F. Taranovskiy states that the right to vote is political but it has occurred as a result of the
struggle of social classes against absolutism and therefore is regarded as a known asset of
personality. These rights citizens dispose discretionary participating or not participating in the
elections. However, the ultimate aim of the election is a constitution of popular representation
"which is bound and obliged to act. Therefore political elections should take place; for this to
happen it is necessary citizens to participate in it. "

Unlike Kotlyarevskiy, Taranovskiy who did not see negative moments in the system of
compulsory voting, especially because similar practice has already existed at the beginning of
the XX century. Taranovskiy conceives voting by the citizen as implementation of social
function, related to the formation of structures of public representation, and as a realization of
his/her subjective rights to vote.

In our legal history, whether the right to vote is a subjective right or a public duty, or appears
to be both at once, has been often a hot topic for discussions in the past It attracts the attention
of prominent Bulgarian lawyers in the early X1X century.

The legal nature of the voting right as a public function occurs in the figure of compulsory
voting. In legal theory and practice, it is assumed that the general indifference to political affairs
is detrimental to the democracy, which is why in many countries legislation requires voters to
exercise their voting rights.

Comparative - legal research on the regulation of the rights to vote in the European Union, the
USA and Switzerland’ demonstrates that compulsory voting is extremely rare. Out of the 29
countries studied, only four implement compulsory voting regulated by state law. These are
Belgium, Greece, Cyprus and Luxembourg and one of the Swiss cantons, as well.®

4 Jellinek, Op. cit., S. 130

> C. Kotnapesckuit, Bnactb 1 npaso. NMpobaema npasosoro rocygapctsa, CaHkT-MeTepbypr, MaHb,
2001, c. 220

® ®. TapaHoOBCKMi1, IHUMKNONeana npasa, CaHkT-MeTepbypr, /laHb, 2001, c. 117

7 CpaBHUTE/IHO - NPABHO M3C/eABaHe OTHOCHO periiaMeHTaumusaTa Ha M360pHOTO NPaBo B CTPaHMTE OT
EC, Caw u LLseluapwua, http://www.parliament.bg/students/index.php?action=displays&id=257,
(accessed 24 September 2014)

8 KoHcTuTyumaTa Ha Utanua (un. 48) obasasa yyacTMeTo B U3bopuTe 3a ,,rpaxaaHcKn abar’, T.e.
tOPUONYECKMN TO HE € 3a4b/IKUTENHO.




A detailed examination of the reasons for enforcing compulsory voting are not subject of this
paper. In general the goals can be summarized that they are mainly driven by a low turnout of
voters and to ensure that larger part of the society participates in the formation of representative
structures. For example, by the amending of the Belgian Constitution /Art. 48/ in 1893
compulsory voting was adopted. This was done to avoid a potential low turnout.

Recent years, the issue of compulsory voting is widely discussed in countries like Bulgaria and
Germany precisely because of the low turnout. Turnout in European Parliament elections in
2009 is 43% in Germany, 39% in Bulgariaand about 90% in Belgium and Luxembourg, where
voting is compulsory.®

In Bulgaria voting was compulsory from 1919 to 1945. Compulsory voting was adopted with
the Electoral Act in 1882, too / art. 42, 75 and 99 / .20

According to prof. Stefan Kirov, exercising every right implies certain obligations associated
with it as. Among these public rights!! | namely political rights, are those that are in place to
ensure all other rights. That’s why the special characteristics of political rights are both, civil
rights and civil obligations.” 12

On the other side, the basic political rights, including the rights to vote, express "guarantees
defined by the law to enable all citizens to participate in the political process"®? , i.e. in that
essence the rights to vote are considered essential civil rights.

According to the Constitution of Bulgaria participating in elections is a matter of rights, not
obligations. In art. 42 of the Constitution of the Republic of Bulgaria explicitly states that "...
citizens have the rights to elect state and local authorities and vote in referendums.” It is
impossible, however, to legally enforce a right . Enforcement can be applied to obligations only,
while right is just a right, not an obligation. To become an obligation, it would require a change
of its constitutional-legal status - so the opportunity to participate in the elections needs to be
transferred from the group of “civil rights" to the group of "duties".

L. Greven und P. Blickle, “Eine Wahl, 28 Varianten”, Zeit Online, 25 Mai 2014,
http://www.zeit.de/politik/deutschland/2014-05/wahlrecht-eu-wahl, (accessed 10 September 2014)

1 NbpskaseH BecTHMK, 6p. 103/ 08.09.1882 .

1 Talking about "public rights," he means these rights by which citizens are in a legal relation not to
each other but to the state and its organs. Such a public right appears in two cases: either when the
citizen needs legal service assistance or protection from the state; or by participating in elections.
This second category of civil rights includes the group of political rights. The most important of which
is the right to vote.

12.C. Kupos, ,3aabixuTenHo rnacosnogasaHe”, lemokpatuyeckun npernea, Ne 5, 1906, c. 474

13 E. TaHues, ,Monntuyeckata ceoboaa M NoAMTUHECKUTE NpaBa“, [lemoKpaLma, TEXHONOTMA 1
cBoboga Ha nspasssaHe, 2006, c. 11




There are different views about the way this would take place in the Bulgarian legislation. Some
constitutionalists insist on change in the Constitution. *#

The opinion of the Committee on Legal Affairs of the National Assembly!®> outlines that the
adoption of compulsory voting means transformation of right into obligation. That is only
possible after a decision made by the Grand National Assembly / art. 158, par. 4, proposal
second; art. 57, par. 1 and 3 /.

Some constitutionalists conceive that changes in the Electoral Code alone can be sufficient for
the adoption of compulsory voting. These changes should be preceded by clarification and
interpretation of the rights to vote made by by the Constitutional Court. The rights to vote are
rights that must be exercised to allow a democratic state. “Citizens vote is a condition sine qua
non (absolutely necessary) for state existence and functioning.”®

According to Art. 38, para 1 of the Constitution of the Federal Republic of Germany the
representatives in the German Parliament / Bundestag / are elected by general, direct, free and
an equal suffrage exercised by a secret ballot. The essence of free elections comes down to it,
that the state does not determine or influence citizens decision for whom to vote. According to
the Constitutional Court the adoption of compulsory voting wouldn't interfere with the freedom
of vote but it must be regulated by the Election Law!’ . Therefore, we can conclude that the free
choice to vote consists of several elements: citizens must be allowed to freely shape their own
opinions about whom to vote, i.e. enable appropriate information about the various candidates
and alternatives; can take their decision freely, without external influence; can vote and the vote
counts. These are the elements of the rights to choose. Compulsory voting does not limit any
of these conditions. Obligation to vote is only an administrative duty on the day of election to
appear in from of the polling stations. In principle, non-voting can reflect contentment with the
available political choices or, at least, confidence that the winner, whoever it is, will be better
supported. Even when people are unenthusiastic about their political options, and neglect to
vote, they may rightfully deem their government legitimate.

14 B, BbsikaHoB, ,,Camo cBoboaHaTa BoNA Aasa Ha usbopute Texkect”, Mpeca, 2. Jekemspu 2014,
http://pressadaily.bg/publication/29653-samo-swobodnata-wolg-dawa-na-izborite-tevest/,
(accessed 24 September 2014)

15 Noknap Ha KomucuaTa no npasHu sbnpocu Ne 453-03-42/11.06.2014 r.,
http://www.parliament.bg/bg/parliamentarycommittees/members/2067/reports/ID/4863,
(accessed 25 September 2014)

18 E. OpymeBa, ,,3a4b/KUTENHOTO rNacyBaHe MoXe Aa 6bae pernameHTUpaHo”,
http://www.cross.bg/pravo-glasyvane-durzhava-1414559.html#axzz3EKKZuUi6, (accessed 25
September 2014)

17 praxis Politic ,Westermann, August 4/2009,
http://www.westermann.de/fachzeitschriften/newsletter_sek/download/pp_08_09.pdf, (accessed
15 September 2014)

18 A. Lever, ,Compulsory voting: a critical perspective”, LSE Research Online, March, 2009, p. 37
http://eprints.lse.ac.uk/23098/1/Compulsory_voting%28LSER0%29.pdf, (accessed 24 September
2014)




Discussing the necessity of compulsory appears a serious problem: the penalty for absence or
neglecting to vote. If the penalty is too severe, it would be contrary to the legal nature of the
rights to vote as a subjective matter. Contrariwise, some kind of insufficient sanction would be
ineffective. In general, the commonly used penalties in different countries, where voting is
compulsory, can be classified as follows: fine, imprisonment, suspension of voting rights,
deprivation of an administration services.. A small fine a dominant form where a penalty is
established. However the in most countries / Greece, Costa Rica, Dominican Republic, Egypt,
etc. / the penalty isn’t actually enforced.

There are countries where sanctions for neglecting to vote are strictly observed /North Korea,
Argentina, Australia, Brazil, Congo, Ecuador, Luxembourg, Nauru, Peru, Singapore Uruguay/.
Interesting legal decision is in Argentina where abstention makes impossible to hold a state
official position for the next three years.

In Belgium citizens who do not vote, are not allowed occupation in the public sector. According
to the election law in Greece before 2001 abstention led to refusal to issue a new passport or a
new driving license. Consistent with the situation in Bulgaria instead of deprivation of
administrative services for citizens who do not go to the polling station, the problem with
abstention may be decided differently. For example, vouchers for administrative services or
priority to kindergarten, or a tax return discount of 5% and etc. could be provided. Of course,
whether citizens can enjoy certain “benefits” because of the fact they’ve fulfilled their voting
obligations, is a question we should carefully think about.

When considering a fine as an appropriate penalty for abstention, it is necessary to ensure
necessary administrative capacity for efficient collection and establish a process accordingly.
That would lead to additional changes in the election law, as well.

In many countries, where voting is compulsory, there are exempts to the vote obligation. For
example, in Luxembourg citizens over 70 years old, as well as citizens located abroad on
election day, if they can prove it, have no obligation to exercise active suffrage. In Brazil, people
over 70 years old, young people (16 to 17 years old), and illiterate can optionally vote®®, . In
Bulgaria there are proposals to amend the Election Code providing for exemption from
compulsory voting for individuals over 70 years old, people with permanent disability and
those who live abroad. There are technical issues to enforce the voting obligations for citizens
living abroad. Electronic voting sstems may help in this case. But it’s a problem alone that
needs to be addressed separately.

There are still some conclusions to be made here. It is necessary to pay attention to the sole
nature of the rights to vote, solving the problem of the compulsory implementation. Even if
compulsory voting is adopted in Bulgaria, the rights to vote would not lose their essence of
individual subjective rights. A clear difference should be made between compulsory voting -
compulsory participation ot citizens in election process and the rights for a free political choice.
Citizens can also blank-ballot to express their political decision. Doing so they will fulfill the
imposed statutory obligation without actually have to "choose™ one political party or another.
Another topic is the reasons for abstention and how that influences democracy and
establishment of political representation.

19B. YupkuH, KOHCTUTYLMOHHOE NpaBo 3apybexHbix cTpaH, Kopuctsb, Mocksa, 1997, c. 547




It is important also how such a change would affect the entire system of fundamental civil
rights. All constitutional rights are conditionally interconnected. Transformation in one of these
rights objectives would lead to changes in others. For example, freedom of expression / art. 39,
par. 1 of Bulgarian Constitution/ includes the right to not express an opinion. And the
compulsory voting can be seen as contradiction in this regard.
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FORMATIVE ASSESSMENT AS BORDER PEDAGOGY
Hellen A. Ochuot

University of Johannesburg, Department of Curriculum Studies.

Abstract:

Objective -The purpose of this study is to critically examine the idea of formative assessment
reform as a conception of border pedagogy. Methodology- The study is based on a literature
review on formative assessment as related to border pedagogy and how it can be used as a basis
for social justice in education provision. Findings — The literature review has revealed that
traditional forms of assessment reflect what and how students have to learn and thus serve as
checkpoints, where the operations decisions define what knowledge is accepted or excluded in
a curriculum. For these reasons, to many students, assessment is still experienced as restrictive
rather than an incitement to further learning. In order to enhance social justice in education
provision, the function of assessment should then extend beyond those concerned with grading,
selection or accountability and bring each student up to their capacity threshold by holding high
expectations for all students and understanding what is common and unique among different
students. Formative assessment offers a wealth of opportunities for learners to be seen as active
agents in the construction of new kinds of knowledge and relationships, an experience that helps
them to go beyond what they anticipated.

Key Words: Formative assessment, border pedagogy, social justice

1. Introduction

Educational assessment has historically served as a tool for selection?, discipline, knowledge
control and guidance of learning?!. The ceremonial, authoritarian and anxiety —inducing forms
of traditional examinations involve strong disciplining of the students. They reflect what and
how students have to learn and thus serve as checkpoints, where the operation decisions define
what knowledge is accepted or excluded in a curriculum. The examinations define for the
students what knowledge is worthy of acquisition and mastery and what knowledge is inside
and what is outside a discipline. For these reasons, to many students, assessment is still
experienced as restrictive rather than an incitement to further learning®?
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In contrast, in formative assessment, the disciplining of students is transferred to self and peer
control?®. The word ‘formative’ denotes the promotion of learning by using evidence to indicate
how far learners have gone?®. Formative assessment has to lay the foundation for a culture of
success in learning based on a belief that all pupils can achieve®. Well-designed formative
assessment practices thus provide specific individualized and timely information needed to
inform both learning and teaching. From this perspective, pupil learning become a source of
insight for teachers and pupils alike; a means to enrich classroom teaching and pupil
achievement. It is thus viewed as a process used by teachers and students during instruction to
provide feedback and adjust ongoing teaching and learning to improve students’ achievement
of intended instructional outcomes. The assessment can thus be seen as a more free joint
construction of knowledge by students and their teachers.

Assessment ought to be seen as a means to provide opportunities for learners to demonstrate
what they are able to do and not be seen as tools used to make some students succeed and others
fail®. For example applied to Business Studies as a subject taught in Further, Education and
Training (FET) phase in South Africa, the view implies that in using formative assessment,
teachers need to employ more creative approaches that would enhance all learners’
achievements.

2. Literature review

The major content of this paper is made up of: (1) Assessment reforms of Business Studies in
South Africa, (2) border pedagogy as a concept and implications for formative assessment, (3)
social justice in education provision, (4) the problem statement, (5) research methodology and
lastly (6) results and recommendations.

2.1.Assessment of Business Studies in South Africa

According to the National Curriculum Statement (NCS) assessment in Business Studies should
be both informal (Assessment for Learning-AfL) and formal (Assessment of Learning-AoL)?’.
It should also aim at continuously collecting information of learners’ achievement which can
be used to improve their learning and provide the teacher with a systematic way of evaluating
how well they are progressing in a grade and a particular subject. Regular feedback should be
provided to enhance the learning experience. In addition, assessment should focus on the
knowledge, skills and values necessary for informed ethical, productive and responsible
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participation in the economic sector. This means that assessment should not only cover essential
business knowledge, skill and principles but should also promote entrepreneurial initiatives,
sustainable enterprises and economic growth. Therefore Business Studies teachers need to
adopt assessment practices that are likely to result in effective educational practices and
improve learning. These practices include more emphasis on “assessment for learning” rather
than “assessment of learning”. The former being characterised by its “formative” nature while
the latter the “summative nature”.

Giroux’s work provides, amongst others, a useful theoretical lens through which formative
assessment can be conceived as a form of pedagogy that lays the foundation for successful
learning?®. It requires an educator to decentre his or her own power and authority by providing
a model of support, empathy and enthusiasm for learning.

2.2.Border pedagogy as a concept and implications for formative assessment

Aronowitz and Giroux describe border pedagogy as the practice of people moving in and out
of borders constructed around and coordinating difference and power?®. Since borders serve to
embody, preserve and represent authority®® border pedagogy thus requires interrogation of how
institutions, knowledge and social relations are inscribed through relations of power. It
encourages learners to rethink the relation between the centre and the margins. Crossing
borders of knowledge and entering into borderlands where existing patterns of thought,
relationships, and identities are juxtaposed with alternative of knowing and being provides the
opportunity for creative and oppositional reconstructions of self, knowledge and culture. By
becoming a ‘border crosser’, a learner develops the capacity to challenge the borders that are
constructed by rules and regulations that control the traditional forms of teaching and is
subsequently enabled to develop individual cognitive capacities®® . Critical border pedagogy’s
ultimate goals are the empowerment of individuals and the promotion of democratic societies®?.

Of particular relevance to Business Studies expectation is Giroux’s contentions that the
“theoretical knowledge....should demonstrate its relevance in practice”3®. This would mean
helping students to come to an awareness of how an academic subject (Business Studies) relates
to the present day environment. In Business Studies crossing of borders would be enhanced
when school knowledge (Periphery) builds upon the tacit knowledge derived from the resources
that the students already have (centre). If the goal of border pedagogy as Giroux claim is to
enable both the student and the teacher to construct meaning and act upon this new
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understanding®* then formative assessment is supportive of the empowerment of and dialogue
between students and teachers and strives to incorporate the different perspectives of both
parties in the teaching and learning process. This is because learning does not only focus on
subject content familiarity and skill attainment but also the cognitive development of the
learner. The intervention by a more mature person assists the transition from the periphery to
the centre and thus promotes socially just teaching, particularly for students at risk of
educational failure.

2.3. Social justice in education provision

The concept of social justice was founded on the precepts of liberty and equality that can be
traced back to John Locke’s libertarian justice model which emphasized the connection between
merit and liberty®. In Lockes’s model, it was the responsibility of individuals to make decisions
and determine their own life. For Dewey, such responsibility can only be achieved in a
democracy, that is, a system in which people participate meaningfully in decisions that affect
their lives®®.

To achieve social justice in teaching and learning, thus requires more than just fairer distribution
of resources. According to McQuillan in its broadest sense, it is about the never-ending quest
to strive to address and redress marginalization and inequity in consideration of fairness and
equity®”. For this reason it threatens the hegemonic pillars that have sustained national
institutions. Its pursuit ensures that differences in people’s opportunity to access society’s
benefits are recognized and addressed in order to maximize equity of outcome®. It is in this
sense that Zajda argues that the nexus between social justice and education indicates the
problematic relationship between education and the society reflected through an ongoing effort
to interrogate the curriculum, school policies and institutional practices that support inequalities
that persist in schools®.

In the light of the discussion, assessment for social justice would include any form of
assessment that has the potential to reduce the effects of a variety of disadvantages that learners
experience. Formative assessment is seen as promoting social justice as it has the potential to
reduce the effects of a variety of disadvantages that learners experience because as Filer
indicates it extends beyond grading, selection, accountability of learning and thus plays a role
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in legitimizing the reduction of social and educational disparities as well as raising the overall
level of students outcome®. Therefore formative assessment can be viewed as constituting
social justice in education provision as it is seen as an opportunity to promote learning rather
than a final judgment, it shows students their strengths, weaknesses and suggests how they can
develop further®! (Clark 2005). In acknowledging the discriminating effect of high stakes
testing in South Africa that risk replicating the inequalities of the past, formative assessment
thereof has the potential to reduce these inequalities as it supports learners in their learning and
teachers in their understanding of learning difficulties.

3. Problem Statement

Following the discussion above, it is imperative for teachers to translate formative assessment
into a tool for enhancing learner achievement*?. However, research has shown that the
implementation of new assessment initiatives has been problematic for teachers as they attempt
to translate policy into practice®®. Therefore, the purpose of this review of literature is to
examine how teachers translate the principles that underpin formative assessment when
designing and marking assessment tasks. To this end, the overarching research question is:

How do teachers’ formative assessment tasks enrich lessons and learners’ achievement?
The sub questions are as follows;

i.  How do educators support and promote learners participation in Business Studies
through assessment?

ii.  How does the evidence from formative assessment inform lessons for Business Studies?
To achieve this purpose the objectives set were;

i. To explore how educators support and promote learners participation in Business
Studies through assessment.

ii. To establish how formative assessment evidence is used to support teaching and
learning

4. Research Methodology

A literature review was undertaken based on conference papers, journals, professional
magazines and government reports in order to gain insights that will help to clarify how teachers
understand the formative assessment policy and translate it into practice. The current review
also based on the aforementioned sources of information identified methods used to make
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inferences of how teachers understand formative assessment in relation to what Giroux has
identified as crucial concepts, principles and procedures that promote socially responsible or
just education.

5. Results and Discussion
This section discusses the objectives set and answering the aforementioned research questions.

Objective 1: To examine how educators support and promote learners participation in Business
Studies through assessment.

There has been “little classroom-based research to document what teachers do when they
undertake formative assessment”**. Research has shown that in general teachers do not view
assessment as integral to teaching and learning but rather see it as an additional task which has
little relationship with what occurs in the classroom. Consequently, this creates in them a dislike
of assessment. As a result, the implementation of formative assessment has been a challenge.
Studies have shown that feedback to the learner (an essential component in formative
assessment) is poor in the sense that it has little or no relationship to learning®. Mongezi &
Shumba’s study revealed that teachers were not implementing formative assessment because
they saw it as time consuming and had limited understanding of other methods of assessment
and insufficient training*® .

Objective 2: To establish how formative assessment evidence is used to support teaching and
learning

The literature revealed that learning represents a fundamental purpose of schooling is
inextricably linked to issues of social justice and when learners fail to learn their life chances
are diminished and country’s democracy weakens*’. As a result, student’s learning should be
the focus of classrooms and that focus should be broadened to include any classroom endeavor
that provides information to be used as feedback to modify teaching and learning activities*®
what is typically understood as formative or informal assessment.

6. Recommendation

Since border pedagogy calls for a form of assessment that differs from quantitative numerical
and letter grades, therefore teachers need to facilitate learning that may potentially result in
some form of border crossing. Effective use of formative assessment will provide the
opportunity for learners to be border crossers. First, classroom assessment should be devised to
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help learners take responsibility of their own learning. This includes informing students of the
learning goals from the very beginning of the teaching learning process. This can be done by
discussing the criteria in advance and distributing prepared checklists which clearly describes
what success looks like and as Giroux says teachers should aim for students to be agents in their
learning®®. Secondly, teachers should create productive and supportive learning environment.
The goal of border pedagogy as Giroux indicates is to encourage dialogue between students and
teachers hence incorporating the different perspectives of both thus creating a dynamic and
genuine learning environment®,

Formative assessment can thus be viewed as a form of border pedagogy embedded in the
concept of social justice. When considered within the context of educational assessment it is
based on the idea that school gives learners fair treatment and an equal share of benefits,
resources, and opportunities. Striving for justice remains a continuing struggle, since not all
individuals or groups receive the same just, opportunities, or rights in similar situations.
Formative assessment is inevitable in all teaching. For meaningful and effective
implementation of formative assessment the priority is for teachers to receive clarity on the
principles of formative assessment through professional training®. It is only when they have
acquired conceptual clarity that they can implement formative assessment effectively in their
classrooms.
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MMUP B I'/TIA3AX COBAKHA

Hpuna Kpuirommk
Bocmounoesponeiickuii nayuonanvuwii ynueepcumem umenu Jlecu Ykpaunku, ucmopuyeckuil
gakynomem. Ykpauna.

S poamiiack Ha paccBeTe, U 3TO ObUT CaMbIil MPEKPACHBIN PACCBET B )KM3HU MOEH Mambl. Tak
oHa MHe roBopuia. [locie HOYHOTO 10%K/11 MUP B IIEPBBIX JTy4daX COHIIA BECh CHSIT M UICKPHUIICS,
a Jna3ypHble HeOeca ObLIM pasykpamieHbl ainbiMu kpackamu Coznarenem mupa. Te HeGeca
OTpakaJIUCh B MOMX TEMHBIX IU1a3ax. Tak ropopuia MHe Mama. Kak, »aib, 4To 5 ero He BUeNa,
9TOT YAMBUTENBbHBIN MUT MOJIOH BonebcTBa. Kak, xaib, Beap g poauiack ciena. Bee uto s
MOTJIa — 3TO YyBCTBOBATh TEILJI0, KOTOPOE UCXOIMIO OT MOEH MaTEpH.

Ho Bce ke B OJIMH COJHEYHBII J€Hb ATOT MUP OTKPBUICS MHE, U S YBUJENA 3TU PACCBETU U
MUpHAabI 3BE€3/1 B HEOOCBO/IE, YCIIbIIIaIa EHNE NTHUI] M CTPEKOTaHUE Ky3HEUHKa B TpaBe. Mama
Hay4uJia MEHsl pacrmo3HaBaTh 3amaxu. OHa MOJHMMAaIa HOC BEPX W, 3aKpbIB TIJlaza, HIOXaja
BETEp, KOTOPHIN 3aIyTaJICs B BETKaX MOJIOJIBIX Oepé€3. A ele s1 yBuIema JI0Iei, OHU MTPUE3KaATH
Ha MalllMHAX B cOpaChIBAJIA TOPHI HEHYXKHBIX BEIICH U ye3KaH.

«JIrou 3TO yAMBUTENBHBIC CYIIECTBA, — TOBOPHJIA MHE MaMa, — OHH JepKaT He0O Ha CBOUX
rieyax. JIro M Hao CITy>KUTh, BEPHO CIIY)KHTb, U TOTAA Te0s1 OYIyT XBaJIUTh, @ BO3MOXHO, i
JFOOUTDY.

Mawma 3Hana MHOTO O MHpE, ¥ OHa MOTJIa MCHsI MHOTOMY HayduTh. Ho ofHaX Tkl Mama miponaia.
Oma ymuia 3a X0JIMBbl, TyZa, I7I€ POXKAAI0TCSI pACCBETH U HE BEPHYJIAcCh.

W tonpko TOrma ocTaBIIMCH OJIHA, sl y3HAJA, YTO MHP TOJOH HE TOJIHBKO BOJIIEOCTBA, HO U
y)KacoB CIIPSITAHHBIX BO Mpake. Sl mpsTajiack OT HUX ITOJI CTAPhIMHU JOCKAMH, TJI€ MBI )KHITH, U
xaana Mmamy. OJIHaKO OHA HE MPUXOJWJA, U 5 TMOoJIyMaia, 4To ee K cede 3a0payl paccBer,
HaBcerja. MHe ObUIO CTpaIIHO, U S TUIaKalla, MHOTO IJIaKaia, a elie MHe XOTelI0Ch ecTh. S He
yMella UCKaTh €1y, TOBUTh MTHIl UJIU TOJIEBBIX MBIIIEH, HO ecTh s XoTena. OQHaXKIbl YTPOM 5
yBHUJI€TIa YETIOBEKa, KOTOPHI Mac KOPOBBL. DTO ObUT CTapblii yenoBeK. MaMa roBopHiia, 4To
cTapuku n1o0pee Bcex U MHOTIa y HUX 3 cO0OM ecTh efa. ..

[IpurHyB TOJNOBY K 3eMJie, M BHJIAS XBOCTHKOM, KaK y4yWia MaMma, S TOJOIIa K CTapuKy,
MpelaHHO MOCMOTPEB B r1a3a. Ho TOT crapuk He Jan MHE elbl, OH yAapui MeHs nankoid. 1
TOTJa s y3HaJa, 9TO Takoe 0O0JIb U YTO JIOU OBIBAIOT 371bIMU. [lockymuBas, s 6exkana OT Hero
CO BCEX HOT, YTO OBl OBICTPEE CHPATATHCS MO/ CTAPBIMH JIOCKAMHU.

A moToMm s yBHUIeTIa T€X JIEBOYEK, OHH IIUTA B CTOPOHY Jieca U BECENIO O YeM TO Pa3rOBapHBAIIH.
MHe oueHb XOTeNOCh KyIIaTh, HAXOUTh 3[IECh €1y ObLIO BCE CIOXKHEE, U 5 pelInia MOUTH 3a
HuMH. Most 3aHsIs HOTa OYeHb 00JIeIa, HO s BCE )K€ IUTa 1Mo uX cieaam. M korja o/iHa U 3 HUX
MOBEPHYJIACh KO MHE, s TMOCMOTpea Ha Hee caMHUM TpeJaHHbIM B3MIsiaoM. Ho, neBouka
paccepaniiach, HAKpU4aB Ha MEHSI:

— YXoau JOMOH, YXO/I1, a TO 3a0TyUIIILCS B JIECY, — M OHA YKa3aJia MajablieM MHE Ha OOpaTHBINA
MyTh.

— I'ocriom, Kak ’ke MHE KaJKO BCEX dTHUX cO0ak, — CKaszajia OHa JIpyrou neBymike. — Ecimu 6
TOJIBKO s MOTJIa MM IToMoYb. Ho B Hac caMux >KHM3HB HE caxap...

— 9710 ga, — corjlacuiiach ¢ Hell OHa.

S nonro cmotpena um B cien. OHU UK TyJa Ke, Ky/Ja yluia Mosi MaMma, 3a XOJIMBI, TyJa, T1e
Ha paccBeTe Mpocklinaercs connie. Kak jke 001pHO MHE ObLIO, KaK K€ CTPAIIHO U OJUHOKO B




9TOM, Ha MEPBBIA B3IJIAJ, TAKOM MPEKpacHOM Mupe. Sl BepHyJach MOJ CBOU CTapble JOCKH,
roJI0JiHasi U BCEMHU OTBepruyra. Yto MHe ObLI0 Jenarh? S Bbula, BbUIA OT TOCKHM 3a MaMoii, 3a
ee JIF0OOBBIO M TEILIOM, 3a €€ JOOPOTON | 3a ee CKa3KaMHu. A KOrJa MpUIlia HOYb, s permia
YTO HE OCTaHYCh 3/1ech. Ha paccBere s OCTaBIIO CBOMl I0M M MOWIY TyAa, OTKYJa NPUXOASIT
JIOJTV — TaM sl BBDKUBY WJIH YMDY...

Tak s u cnenana. PaHo yTpoM MpOCTUBIIKCH CO CBOMM JIOMOM, 5l OTHpaBmiIach B myTh. Llna s
MEJICHHO, HIOXasl CIICAH Ha TIECKE M OCMaTpuBasi Bce BOKpYT. Kak okazanochk, Jopora Obuia He
munHHOM. COBCeM CKOpO s MpUIUIa B JEPEBHIO. 3ariisiHyB B MEPBBIM IBOp, S MOHsJIA, YTO
co0aku, KOTopast Moryia 6 MeHs BEITHATh, TaM He ObuT0. Bosne 3a0opa st yBuaena Kydy JIpos,
TaM OWJIO OTBEPCTHE, CIIOBHO MOW JOM M3 CTapbhIX JOCOK. TaMm s M crpsTanach, CO CTpaxoMm
OJKMJiasg X035€B 3TOro joMa. Ho, BO ABOpe 0JIr0 HUKTO HE MOSBISICSA U s YCHYJA. A Korjaa
OTKpbLJIa TJIa3a, TO HaJl COOOH 51 yBUENA TY ke AEBOUYKY, YTO HE MO3BOJIMIIA UATH 3a Hel. OHa
B3sUIa B PYKY NAJIKYy U CTajla KpU4aTh HA MEHS:

— VYxoau otcroia, yxoau. Mnu Tyna, oTKyaa mpuiia.

HcnyraBumcs Toi 0071, KOTOPOIO OHA MOTJIa MHE IPUYUHUTH 51 yOexana co aBopa. Ho uaru
TO MHE He OBLJIO KyJa, U CHJIBl MOM OBbLITH Ha ucxoau. To s Koraa Mosoaast X03siKa CKpbLIach
B JIOME, 51 BEpHYJACh MOJ Ky4y APoB. B TOT neHb OHa MpOroHsia MeHs ABaXKIIbI, HO sl BCE Ke
BO3BpaIlaliach M Ha ATOT pa3 s periuniia He yoeraTs.

— Hy, uTo MHe nienatb, s He MOTY Te0sl OCTaBUTb, Ja)Xe €Clii Obl, Thl, OblJIa MAaTbUYUKOM, a THI,
e JIeBOYKa 3 TOOOU OYIyT TOMBKO OJTHU MPOOJIEMBbl, — U OHA 3aMaXHYJaCh MAJIKOM.

— YOuBaii, — TOBOPHJIM MOH TJ1a3a, — yOHBail MHE Bce PaBHO, 51 OOJbIIE HE MOTY. ..

— Wau npoys.

— YOuBaii.

Sl He oTBOAMIIA OT HEE Iia3 BCE KAajla, KOrga OHAa MEHS yJIapuT 3TOW MaJKOW, JKJIajla 3TOU
cTpamHoi O6onu... OgHaKO OHa HE yJaapuia, OTOpOocHia TAJIKy M OOHsJIa MEHs 3aIljlakaB.
JleBouka ObLIa TEryio M BKycHO maxya. OHa OTImycTHIa MeHs U mouuia B goM. [lorom oHa
CHOBA BBINIUIA, U C HEW ObuIa Ta apyras IeBOYKa, OHM OBLIM cecTpeHkamu. YepHoriasas
JIEBOYKA, C KOTOPOH 51 Kak ObI y’Ke TO3HAKOMHMJIACh, TTOJIOXKHUIIA BO3JIE MEHS YTO-TO BKYCHOE.

— Ex, oT0 XJ1€0, €3K.

Ho s y>xe He Moriia ecTh, BHYTpH BCE TOPEIIO.

—T'ociogu, yTo 3a cobaka, oJiHa MIKypa J1a KOCTH, — CKa3aja 3eJIeHOra3as JeBOUKa.

— WBanka, 4To HaM ¢ HEH JieNnaTh?

— Ilyckaii moOyzer B HacC 10 OCEHU, OTKOPMHM €€, a TaM nocMoTpuM. Kak, Te1, 1ymaenis Mpa?
— B> maBaif, a TO ymperb, — OTJIaauia MeHs o ToJIOBe YepHOoTIa3as JeBoUKa, oHa ke lpa.
Tax st B HUX 1 octanack. OHU 110 HE MHOTY MEHSI OTKapMIIMBAIIA U MOE 3/I0POBbE YIYUIITHIOCH.
JIHSMU 1 HOYaMU S IpSATANIach MO APOBAMHU, HECMOTPS Ha TO, YTO OHU MEHS IIPUHSLIN, BCE Ke
OTHOCHWJIUCh KO MHE XOJIOJHO, HE XOTEJIH KO MHE MPUBS3BIBATHECA. MHE Tak ObUIa TPYCTHO H
OJIMHOKO, a €II€ 3TOT 3JJOPOBEHHBIN KOT MOCTOSIHHO JIYITUJI MEHS U TaK 3JI0 IIUIIEN.

— DTO MO 10M, YXOJIH.

— MHe HeKy/ia UITH, OCTaBb MEHS B IOKOE, — OTBEYAJIa 5 eMy, yoeras.

B TOT neHb 1€BUOHKHM MaJl0 HE YTOIMUIIM TOTO KOTa B OOJBIIION MUCKE, OHH YTO-TO HaMa3bIBaIIN
Ha ero miepcTh, a MOTOM CBEpXY JHJIM Ha Hero Bomy. OX, s i HacMesach, KOTJa 3TOT KOT
KpudJan U BeIpbIBajics. Ho, Korma meno Aomuio 10 MEHs, MHE yXe OblTo He A0 cMexy. OHu
MPOJIENIAIN CO MHOM TO K€ CAMO€ YTO U C KOTOM, TOJIBKO YK€ cMesiics KOT. YeCTHO B TOT MUT
MHE XOTeJoCh cOexarh oT HUX. Ho, korga s o0coxyia, MOsI IIEPCTh CTajla TAKOH MSTKOW M
KpacuBO IaxJia, a ellle BCe MOU OJIOXU K CYACThIO KyJa-TO MOJI€BAJHCh. ..




[Tocne xymanusi 1€BOUKH CTalIU OpaTh MEHs Ha PYyKH, OHU TJIaJUIN MEHSA, YIbIOAINCh U OHU
nanu MHe ums — bona bapcenona.

— Kakwue xe y Te0s rpyctHbie 171a3a, bona bapcenona, — roBopuiia MHe YyepHOTIIas3as JeBOYKa.
— CnoBHO, BCSl TPYCTh B MHpE jocTajachk oaHoi Tedbe. Ho, Oonbplie He3aueM rpycTuth, MOs
ManeHnpkas. IlpocT 3a TO, uyTO BBITOHsIA TeOs, s MpocTo Oosimach OpaTh 3a TeOs
OTBETCTBEHHOCTh. CIBIIIMING phDKas, — CMOTpeNia oHa MHe B ria3a. — CKOJIBKO ke B Tebe
rpycTH, g 3a0epy ee cede, BCIO TBOIO IPYCTb. ..

S Toke Gosiach UX MOOOUTH, 00SJIaCh, 9YTO OHU MEHS OpocsT, Kak Mama. S u ceiiuac 60rOCh. ..
JlHU, OJIMH 3a JpyruM npobderanu, cioBHO obsaka B HeOe. [Ipu BcéM ToM 51 Oblta Ge3pa3nnynHa
K BpeMeHHU. Sl 1ymana o TOM, 4To s 37ech Jeaio, B 3ToM Mupe. Jymana o Tom, mouemy yuia
Mama. W kak To BAPYT s MOHsuIA 11 ceOs, 4TO HEe MOMHIO, KaKOW OHa ObUIa, HE IMMOMHIO €
3amaxa, ee rooca. Bo3aMo)kHO, ¥ B caMOM JieJie BCSl TPYCTh MUpPa J0CTANach MHE, 3a0paB y MEHS
BCE MOM BOCIIOMHHaHHs. Sl MHOrOro He MOHMMAaja, HE MOHMMAalla BCEX 3TUX HCIBITAHUN
BBHINABIIMX HAa MOIO CyNL0Y, Tail 3Ty, CBOIO CyNb0Y 5 TOXKE HE MOHUMAIA. . .

S Tompko Jkfana Korjga MpouAET TEMHAsS HOYb W HACTYNHT YTPO, YTO ObI YBUAETH TY
TEMHOTJIa3y10 JEBOUKY, YBUACTH €€ yIbIOKY U yCIbIIaTh ee Jo0pbie cioBa. Kak Tonbpko, oHa
BBIXOJIHMJIA U3 IOMa, TIEPBHIM JEeJIOM OHA 3/10pOBajiach CO MHOM, CIIOBHO 5 YeJIOBEK, TOT KOTOPbIT
JepKUT HeOo Ha cBouX Iuieyax. OHa ynbibanach MHE U TaKk OOHMMasa MEHs, JKeJasi YKPhITh OT
BCEX FOpPEeCTeil 3TOro Mupa.

— Mos munas cobaka, mos bona bapcenona, — roBopusia ona MHe. — CMOTpH, KaKkoe KpacHBOE
U TUXO€ YTPO, KaK Jy4Yd COJIHBIIIKA UTPAIOT 3 TEHSMHU BETBEU MOJIOAON SOTOHBKH, KaK OJIMKH
CHSIIOT Ha PEKe 32 OTOPOIOM.

Sl ma 3a Hel K peke, U IeBOYKa paccKasbiBajla MHE O cBoMX MeuTax. OHa roBOpuIa, 4To y Heé
€CTh BEJTMKME MEUTHI, U OHH BCE PAa3HOIIBETHBIC, KaK paayra. Mu cuaenu Ha 6epery U CMOTpeNn
Ha Bony. B Boze s yBuzena, Te ke cky4dHble o0naka. Sl He Moria moHsATh, KaKUM 00pa3oM OHU
Tyna momaiu. JleBouka roBopuia, 4To O0Jiaka BCET/Ia HAIOMHUHAIOT €f CIaaKylo BaTy, OHa
OYeHb BKyCHas. MHe TOXe XOTelloCh 3HATh Kakas Ha BKYC CJIaJKas BaTa, HO s HE pemrajach
MIPUTHYTH B PEKY, 4TO Obl YXBaTUTh 3y0aMu XOTs Obl 0HO Oejoe oOnauko. A ele JeBouka
TOBOpWJIA, YTO OHM HAallOMUHAIOT €if 0 nercTBe. CHMBOJIIOM MOETo e JIETCTBA, OBLIH aJible
paccBetu. Ilocne Toro, kak ymuia Mama, s BCTpPETHJA KaXIbld. EAMHCTBEHHOE uYemy s
pagoBaiaCb TaK 3TO IEPBBIM JIydaM, CKOJB3AIIHUM I10 OPOIICHHBIM IIOJISAM. Ouu Ha MUT
MIPOTOHSII MOIO TOCKY, Ty HE 3BaHYIO TOCTBIO, KOTOpast 0€3 MPUTIIAIICHHUS TIOCETMIIACh B MOCH
KHU3HH, TOCIIE yXO0Jla MaMbl. 3/1eCh 3a OOJIbIIMMHU JIOMaMH, 5 YK€ HE BHXKY TE€X PacCBETOB.
Teneps MonM paccBeToM Obljia Ta AEBOYKA U €€ CeCTPEHKA, Tereph OHU ObLTH MOUM MHPOM U
STOT MUP OTKPBIBAJICS Ul MEHsI [0 HEMHOT'O, U B HEM TOK€ ObLIO BOJIIEOCTBO TOH JIOOBH,
KOTOPOIO 5 TaK UCKaJa.

3ax0TeNnoch CTaTh YaCThIO TOW MUPHOM JKU3HU, TOTO CIIOKOMCTBUS U 0€30MacCHOCTH, KOTOPOIO
s OIIylIajla B 3TOM JBOpE, BO3JE ATHUX JIOJEH. 3aX0Tenoch ObITh UM TOJIE3HOH, OBITh MM
BEPHOI1, KaKk Korja To yuwia Mmama. Ho urto st morna aenars? S He 3Hana. [loatomy s pemna
JenaTh BCE, YTO JENald JPYrue >KUBOTHBIE BO JABOpE, uTo Obl mopanoBaTh JeBodek. Ha
paccBete Oelnblif meTyx Bcerza B3jeTal Ha CTOJ O/ sI0JOHSMHI U TPOMKO KpHUyall.

— [Touemy, TbI, OpEIIb, — CIIPOCHIIA S €70, — pa30yIUIIIb BCEX.

— Bort 3710 1 1 nenato, s Oyxy conusiiko. 1 g He opy, a noro.

— Bpermb, connie 6e3 Tedst mpockInaeTcs.

— A BOT U HET, — BO3pa3uJi neTyx. — CbInIIb, BCE IETYXH B IEPEBHE HAUMHAIOT M€Th. BMmecTe
MU OyJIUM COJIHIIE, TIO 3TOMY, HE MeIlllail MHE, YXOJAH, — U METyX, B3MaxXHYB KPbUIbSIMHU, Hauajl
CBOIO TIECHIO.




51 Bce paBHO eMy He BepuJa:

— A 4T0 OyJeT, eciu BCe MEeTyXU B MUPE MEPECTaHyT OyIUThH COMHIIE?

— Torga HOYb HUKOT A HE POUAET U HOBBIN J€Hb HE POJUTCS, TIIYIIBIIIKA.

MHe Kak-TO cTajo He Mo cede OT TakuX MbIciel. Houu myranmm MeHs mociie TOro, Kak s
ocrajach OJHA Ha CBaJKe mycopa. S, HaBepHOe, OO0JIbIlIe BCEX HE XOTeNa, 4To ObI HOUb cTana
BEUHOMH, IMO3TOMY S CTaJIa METh BMECTU C METYXOM, CO BCEX CHJI MUTASICh pa3OyAUTh COJHIIE.
[Tena, st KOHEUHO, TIO-CBOEMY, MTO-cobauemMy. Ha 3TOT cTpalHblii ¥ MOTHBIN MOJLOBI BOU, KaK
yropenas BIOekala Mosl X03siKa.

— Yto ¢ ToO0H, MmIas? — Opocwiiack OHa KO MHE, MOAyMaB, 9YTO MEHS, YTO TO HAITyTajo, BeIb
sl BUJIA TOJIBKO TOTJIA, KOT/Ia Yero-To 00s1ach, a 60s1ach s MHOTOTO.

To, 4TO S MoAINeBar NMETyXy, OHA IMOHSJIA Ha CIEAYIOIIMM JeHb. JleBouKka monmpocuia MEHs
0O0JIbIIIE TaK HE JEJIaTh, & TO €€ HEPBBI HE MOTYT BBIICPIKATh 3TOT AyIIepa3IUPAIOIIII BOH e1e
11 Ha paccBeTe, Korja €l Tak Xo4eTcs Mocnarth. S, KOHeYHO, He cpa3y NOoCIyllallach, HO KOrjaa
13 OTKPBITHIX OKOH $1 YCJbIIIaa CEPAUTHIE KPUKHU:

— Ilepectanb BUTh, BpeAUHa.

S pemnna oTka3zaTbcs OT 3TOU 3aTEH.

[ToToMm s pemmna AenaTth TO ke, YTO Jeiai 00bIIoil 3701 KoT. Bee yTpo oH cman Ha apoBax,
a IOTOM OH MsyKal MOJ JIBEpbI0 M OJHA M3 JIEBOYEK BCEr/a BBIXOAWIA HA 3TH KPUKU U
3abupanu ero B oM. S Toxke xotena B 1oM. [Ipu BceM TOM s He pelanachk Takke TPOMKO 0path,
IIOCJIE TOTO KaK MEHsI OTUYMTAIM. Sl THXOHBKO 3aCKyJIWJIA MO IBepblo. B 1oM MeHs He mycTuiu,
HO 32 TO BBIHECIU OOJBIIYI0 MUCKY BKYCHOM enbl. U s moHsuia, ecau 3axouy Kyliath, TO MHE
HY>KHO [IPOCTO MONPOCUTH U €y MHE JaAyT.

Ha gpyroe yrpo s cnana Bo3iie KOTa Ha JpOBax, a HE B CBOEH HOpKE. 370U KOT HE XOTeN CO
MHOH JIPY>KUTb, OH TIPOCTO OTBEPHYJICS OT MEHsI, CJIOBHO MEHS TYT U HET, @ OH KOPOJIb BCETO
mupa. Ho, s Bce ke muranach HalaJAuTh ¢ HUM OTHOIIEHUS, MUTAsICh ¢ HUM urpaTh. OIHAKO
KOT He eJial BOAUTh JpykO0y, Kak OH BbIpakajcs, ¢ IpudiyaHoi codbakoil. Tem He MeHee, 5
3abupanach Ha JpoBa M Chaja TaM IO yTpaMm, MOTOMY YTO TaM OWJIO OYEHBb TEIJIO IMOCTe
MIPOXJIAAHBIX HOYEH.

— Kakas ke b1, cMemHasi, bona bapcenona, — cMessIUCh 1€BOYKH, YBHIEB MEHS U3 OKHA.

S ynpibanack UM B OTBET, U MHE ObUIO MIPUSATHO OUIYIIATH TY YJIBIOKY B CBOEH Ayiie. MHe Tak
HPaBUJIOCh YYBCTBOBATh COJHEYHBIC JIyYHM Ha CBOEW WIEPCTH, JIOBUTh HA30MIMBBIX MYX,
CHIBIIIIATh YTPEHHUE TIEHNE TITUIL B BETBSX JICPEBHEB, U J1a, MHE TaK XOTEJIOCh, BIIEPBLIC B MOEH
MaJIEHbKOM JKU3HH, MPOCTO YIIBIOATHCSI.

51 BHOBb TIOYYBCTBOBaja ce0sl MPOCTHIM IIEHKOM, a HE JKaJKUM CYIIECTBOM, OOpEYCHHBIM Ha
MOTHUOENb U MHE XOTENIOCh UTPaTh AHSIMH HAIIPOJIET, UTPaTh, UTPATh, UTPATh. ..

JleBoukaM HPaBWJIOCH, KOT/a s JaramMu 00XBaThIBaIa UX HOTH, HE 1aBasi UM UITH; HPABUJIOCH,
Korja s 6erana 3a HIMHU IO BCEMY JIBOPY, UTpasi.

Ho ognaxxas! 1 mocmyiana, Y70 OHU TOBOPHIIU, OyJITO ST COBCEM HE YMEIO TaBKaTh:

— bona bapcenona, a 4To 3TO Thl HE 3alIMINACIIb CBOM JI0M, KOTJa K HaM BO JABOP HMPHUXOIAT
yyxkue. Hajo raBkaTe Mos Muiasi, a He MpATaThCs, MOKaB XBOCT. DTO TBOUM JJOM U ThI 31€Ch
X03s1i1Ka, — roBopuJIa MHE VIBaHKa.

S He 3Hana, 3aueM MHE raBKaTh Ha BCEX HE3HAKOMBIX JIIOJIEH, KOTOPbIE K HAM MPUXOMST, BEb
OHH BCE Takue OOJbIINeE, a 1 MPOTUB HUX TaKasi MajeHbKas. Bc€ xe s JomkHa ObUTa HAayYUThCS
raBKaTh, U 32 COBETOM $ MOILIA K IByM CTapbIM I1ICaM, KOTOPBIE KUBYT B COCEACKOM JBOPE.

— Yero Tebe, Mana? — COHHO IOIHSIIM T'OJIOBBI COCEACKHUE TICH.

— 51 XxoTena nonpocuTh, He MOTJIN Obl, Bbl, MEHSI HAYYUTh FaBKAaTh HA YY>KUX JIIOJIEH.

— Xe, a 4To K€ Thl, FTABKaTh HE YMEEIIb, — 3acMesyIca YepHbIi Ty3uK.




— Hy, Kak To He IPUXOAMUIIOCH, — CTECHSAACH, OTBETUIIA .

— Ta cobaka, KOTOpasi He TaBKaeT, ITO He codaka, — cka3an pepkuid Ty3uk.

[Touemy TO OHM MX MMEHa ObLTH OAMHAKOBBIMU. HO 51 He pemanachk cipocuTh noyemy? MHe u
Tak ObUTO OOMIHO YK€ U 32 TOTO, YTO OHU 000 MHE JIyMaoT.

— Hy, nanno, manas Mbl Te0s1 HAy4UM, — CKadai 4yepHbIid Ty3UK, — TOJIBKO ThI, TO30BEIIb HAC K
ce0e Ha y)KUH, a TO MH BUJMM, KaK TeOs e10i1 TaMm mpsim 3a0pachIBaroT.

— CMOTps Ha Hee, TaK U HE CKaKELIb — OJIHU YIIH J1a IJ1a3a.

— Tax, 4 eme ManeHbKasi, HO 1 OU€Hb OMCTPO pacTy.

— XBaruT 00ATaTh NOLUIM HA AOpOry. byaens nenars Kak Mbl, — CKa3al PhIKHIA.

— Xopou1o, — OTBETHJIA 51, BECEIIO BUJISIL XBOCTUKOM.

Bot MBI 1 cenienu y Kpast 1oporu oxkujas nepexoxux. Kak pasz k HaM KTo-To npubnuskancs Ha
BEJIOCUIIEIE.

— IIpuroroBunucs, — ckasay Pbpkuii 1 Mbl BCTaJIM HA CBOM JIAIIBL.

VY uepnoro Ty3uka o1HO 3aJHss Jlana OMJia CTPAIIHO IOKaJleueHa.

—UYro ¢ To0o# ciyunsnocs? — He yaepxanach s OT BOIPOCa.

— Ox, 51 monaJ B KarkaH, — B310XHyJ cobaka. — Korja noiizems B jec 3a rpubamMu co CBOUMH
X03sIKaMu Oy/ib OCTOPOJKHA.

— A 4T0 Takoe Kankas?

— JT0 Takas xkeye3Has nactb. OTKycuiia HOry BOT I U TaKOH. ..

— Kauko.

— W ouens GonbpHO. Hy, nanHo, Manas, a Tenepb Jesail Tak, Kak Mbl.

Crapsle ncu cranu 0exaTh 3a BEJOCUIIEIUCTOM U IPOMKO JIasiTh, a s HoOexasa TpeTbs. buio
TaK BeceJo — OeKaTh U I'aBKaTh.

— IIpoub, IpoYb, — KpUYaI MOJIOAOM ITAPEHB, @ MBI FaBKAJIN.

— Hy, uro? IloHsna Tenepb, Kak raBKaTh.

— Jla, cnacu0o.

— Tak MBI IpHUIEM Ha y)KHH.

— Jla mpuxoaure.

Ha cnenyromuii ieHp, K HaM 3aiien Kakol-To JsAbKa, U s ero o0asiiia, Kak y4uiu cTapble MCH.
Mou x0351K1 O4€Hb YIUBUINCH U 00pa0BATIUCH.

— YMHHYKA, — IOXBaJIMJIa MEHS YEpHOTJIa3asl IeBOYKA M ITOIJIA/INIIAa MEHS 110 TOJIOBE.

A moToM npunuia oceHb. M kak To yTpoM s yBUJENa, KaK MOH JIEBOYKH YXOJUT Ty/a, TJ1€ KUBET
paccBeT. MHe cTajno Tak CTpallHO, W s 3aBbuia... YUepHoriaszas JeBouka OOEpPHYBIIUCH
yIBIOHYJIaCh MHE.

— He 6oiicsa, most bona bapcenona. S BepHYyCbh, 51 yeAy Bcero JMIIb Ha Henento. MHe Haao
YUUTBCA, a Tl MOSI MUJIas He Ooiics, HUUero He 0oicsa B 7TOM MUpPE, — U OHU YIILIH.

S cMoTpena uM Belle U HE 3Haja, 4YTO MHE JAenaTh. Kak g Moria ux ocTaHOBUTH, KaK MOTIJIa
MONPOCUTH OCTATHCA?

— He mutaus, manas, — cka3zan MHe uepHbli Ty3uk. — Uepe3 Henenro OHM BEpHYTCH, a MX
poIUTENH 103a00TATCS O Teoe.

Ho 51 Bce paBHO rpycTtiiia. Cuzena y Kpast JOpPOTH U )KJ1ala, KOraa MOM IEBOYKH JIETA BEPHYTCSI.
Cama He 3aMeTuIIa, Kak OBICTPO MpoIia HeAess. TermTuM BedepoM, st Tak ke Jiexana y J0poru
0e3pazianyHa K MUPY.

— E#, manas, — OKIIMKHYJI ppKANA Ty3HK, — CMOTPH TaM KTO-TO UJET.

Bnaneke s yBuaena neBodek-cecTpeHok. OHU Beceno o yeM To Oontanm. Kak ke s Obuia
cuactiauBa. S 6exana UM Ha BCTpEedy M CKYJIMJIA, a OHH, OPOCHUB CBOM CYMKH, OOHUMAJIH MEHSI.
— BB, BEpHYIUCH, — TOBOPUJIM MOU TJIa3a.
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— Hy, Bce Munast ycrokoiics, — ToBOpHIIa 3eJIeHorIa3ast 1eBOUKa.
— Mu Huxorna Te0s He OpocuM, HUKOT 1A, — 00HsIa MeHs Mpa.

* * *

3npaBCcTByiiTe, MHE OBI TOXE XOTEJIIOCh CKa3aTh HECKOJBKO CJIOB O CBoel cobOake. bona
Bapcenona xxuBet y Hac yxxe Tpetuii roa. OHa ctaia 60Jb10i, 1 oueHb KpacuBo. Ho B ayie,
HaBEpHOE, HABCET/1a OCTAaHETCsl PeOCHKOM, TPeOYIOIIUM BHUMAHUS U JTIOOBH.

Korna ona x Ham npuIIa, st He pemanach B3sTh €€, BEIb MbI 3 CECTPON PelIKO ObIBAaeM JI0Ma.
B cepanax s Hazmesnack, 4TO OHA HaWaeT cebe 1oM, Tae 0 Hell cMoryT no3adorutcs. Ho ona He
YXOJIWJIa U MBI 3 CECTPOH PEIININ OTKOPMHUTH €€, a IOTOM KOMY-TO 0TAaTh. OHAKO MBI TaK
MOJIOOMIIN 3Ty CO0aKy, 4TO PELIIM OCTaBUTh ee cebe. XOTs ceddac s Iymaro, 4To 3TO OHA
BCer/la IpUHUMaa peuieHus. byib-To oHa npuiuia K HaM Bo 1BOp U pemnia: «nu Oyay *uTh
371€Ch, WJIX HETIE.

Mu HaGmoanu 3a TeM, Kak OHa MUTaJach CTAaTh YAaCThIO Hallled >KU3HM, KaK MMUTUpPOBAJa
JIOMAIlIHUX KUBOTHBIX. Sl HaOIr0/1a1a, KaKk MyCThIe CTEKIISALIKY €€ TJ1a3 HAMOJIHSINCh )KU3HbIO.
U ceituac, korza st CMOTPIO Ha Hee, TO BUXKY B T€X IJ1a3aX CTOJBKO JIIOOBHU, CJIOBHO BCs JIFOOOBb
Mupa jaocranachk el ogHoil. boHa oueHb He 1I00UTh CTapUKOB, OHA Obl UX B KJI0Ybs MOpBajia 0,
ecin cMoria. M3 aToro s cruenana BBIBOX, YTO KAKOW-TO CTapUK KOTJAa-TO €€ OYEHb CHIIBHO
obunen. Ho ona oueHb m00UTH J€TeH, a e1ie OHa JF0OUTh 3HAKOMUTCS 3 HOBBIMU JH0AbMHU. Bee
HAaIlli TOCTH TOBOPST, YTO OHA O4EHb olasiTeNbHas cobaka. I oHa oYeHb IpyCTUT, KOTa KTo-
TO, KyJla-TO y€3:KaeT, OHAa IPYCTUT JaX€e 3a HAILUMHU roCTAMUA. MU 3 CECTPOIO 4acTo AyMalld O
TOM, Kak Obl HAy4HTCs TaK pacIioylarath JioJei k cebe.

MHe oueHb 3aX0TeNI0Ch PaccKazaTh MUPY, O CBoeH cobake. Beap oHM Oe33aluTHBIE CYLIECTBA,
0e3 Hac UM He BbDKUTh. OHU HE MPOCTO JIPY3bsl, OHU ropaszio O6osbiie. CBOUM B3IJISLIOM OHA
MIPOrOHSAET MO0 T'PYCTh, @ €Ill€ OHAa Hay4yhJia MEHS CMOTPETh BJllajb, I7le HEOO CXOIUTCS 3
3emJiieil. Beap moau Kornaa Kya-To MAyT Yalle CMOTPAT MO/ HOTH, @ HyKHO CMOTPETh MPSIMO,
4YTOOBI HE YIYCTUTH CBOIO CyAbOYy. CMOTpsI Ha Hee, 1 HOHUMAal0, YTO 3TO HE § cracia ee, 3TO
OHa cracia MeHs. Belp OoHa Hayunsa MEHS KUTh CEroJHs, JOOUTH ceroans... U g Bcerna
TOPOIUTIOCH BO3BPATUTCS JOMOM, BE/Ib OHA TaM KJI€T MEH. A eIlle HaM 3TUM JIETO O0pOCHIIN
MAaJICHBKOI'O KOTa, Halll OeJIblii KOT OOJIBIIIE BCEX BO3MYyHIQJICA, KOrJa Mbl pCIIUIA OCTAaBUTDH
KOTEHKa, HO 3TO y»€ COBCEM Apyras UCTOPHS...




